





  


ACTON-BOXBOROUGH REGIONAL SCHOOL COMMITTEE (ABRSC)  
 
Library                                  November 1, 2018 
R.J. Grey Junior High School                     7:00 p.m.  
                                     


 
 


AMENDED AGENDA 
 


1. Call to Order (7:00) 
 


2. Chairman’s Introduction – Diane Baum 
 


3. Public Participation  
Per policy BEDH, members of the public may speak for up to 2 minutes on items not included 
on this agenda. Comments regarding items on the agenda should be made during that part of 
the meeting. Typically, the Committee/Administration will not respond to comments during 
public participation.  
 


4. Student Representatives’ Update   
 


5. Statement of Warrants & Approval of Minutes (10/18/18) – Diane Baum  
 
6. Superintendent’s Update – Peter Light  (brought to meeting) (7:10) 


 
7. Presentation: Equity Update: Seeking Educational Equity and Diversity (S.E.E.D.) 


Overview - Maureen Lin, Val Glod Gransewicz (7:20) 
 


8. Presentation: ABRSD Community Education and Extended Day Update/Overview – 
Erin Bettez, Kate Murray (7:35) 
 


9. Financial Update – Dave Verdolino (7:50) 
9.1. 1st Quarter FY19 Report  
9.2. Student Activities Account Report – VOTE (next meeting) 
9.3. FY18 E&D Certification (FYI)  


 
10. School Building Project – Mary Brolin  (8:05) 


10.1. Recommendation to Approve the ABRSD Educational Plan – Second Read – 
VOTE - Marie Altieri  


10.2. Building Committee meeting on Oct 24  
 


11. FY19 Superintendent Goals – Second Read – VOTE - Peter Light  (8:20) 
 
12. NEW: Discussion of Ballot Questions and Possible Position Votes  


12.1. Town of Acton Ballot Question 1 – Shall the Town Adopt the Following Bylaw: 
Chapter Z – Marijuana Establishments 


12.2. State Ballot Question 3 Referendum on an Existing Law regarding Gender 
Identity in Places of Public Accommodation 


12.2.1. ABRSD Equal Educational Opportunities Policy JB and Students who are 
Transgender and /or Gender Nonconforming Procedures JB-R 


 







  


13. Annual Meeting of the Massachusetts Association of School Committees – Diane Baum  
13.1. Delegate and Alternate Selection for the Meeting on November 9th 
13.2. Request for Consensus of the ABRSC Regarding 9 Proposed Resolutions 


 
14. CONSENT AGENDA:  


14.1. Recommendation to Accept FY19 Gifts from Acton Elementary Schools’ 
PTOs/PTSOs to the ABRSD – VOTE – Peter Light  


14.2. Recommendation to Approve Field Trip to Quebec for Nordic Ski Team – 
VOTE – Peter Light 


 
15. Subcommittee and Member Reports   


15.1. Policy – meeting on Oct 30 - Amy Krishnamurthy 
15.2. Capital Improvement – meeting on Oct 24 
15.3. Budget – meeting on Oct 30 – Mary Brolin 
15.4. Acton Leadership Group (ALG) meeting on Oct 25 – Paul Murphy 
15.5. Others 
 


 
 
16. FYI  


16.1. “Mental Health and Well-being, A Community Conversation”,  AB Cares, Nov 
7, 7:00 p.m. in the Sargent Memorial Library in Boxborough 


16.2. Suicide Prevention Training, AB Cares, Nov 19, 6:45 p.m. in the Sargent 
Memorial Library in Boxborough 


16.3. “Who’s Raising our Kids? Nurturing Human Values in a Digital World” with 
Sharon Maxwell, Ph.D., Nov 5th  7:00 – 9:00 p.m. in the R.J. Grey Junior High 
Auditorium Family Learning Series  


17. Adjourn  


 
Next Meetings:   
 
ABRSC, November 15, 7:00 p.m. in the Junior High Library (packet posted Thursday, Nov 8) 
ABRSC, December 6, 7:00 p.m. in the Junior High Library (packet posted Nov 30) 
 
 
 


 
Posted on 10/26/18 at 3:00 p.m. 


Amended Agenda reposted on 11/1/18 at 1:00 p.m. to add  
Agenda Item #12 regarding Ballot Questions 


 
 
 
 
 
 
 


NOTE: Materials for this meeting may be found at 
https://www.abschools.org/school_committee/meetings_agendas_packets_and_minutes 
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ACTON-BOXBOROUGH REGIONAL SCHOOL COMMITTEE (ABRSC)  
DRAFT Minutes 


 
Library                                    October 18, 2018 
R.J. Grey Junior High School                     7:00 p.m.  
                                     


 
Members Present: Diane Baum, Michael Bo, Mary Brolin, Adam Klein, Ginny Kremer 


(7:08 p.m.), Amy Krishnamurthy (7:18 p.m.), Tessa McKinley, Maya 
Minkin, Paul Murphy, Angie Tso, Eileen Zhang  


Members Absent: none 
Others: Marie Altieri, Dawn Bentley, Deborah Bookis, Peter Light, Beth Petr 
______________________________________________________________________________ 


 
1. Call to Order (7:00) 


 
2. Chairman’s Introduction – Diane Baum 


 
3. Public Participation - none 


Per policy BEDH, members of the public may speak for up to 2 minutes on items not included 
on this agenda. Comments regarding items on the agenda should be made during that part of 
the meeting. Typically, the Committee/Administration will not respond to comments during 
public participation.  
 


4. Student Representatives’ Update   
Junior Betty Markman reported that career speakers and college visits have started at the 
High School. The first wellness lunch of the year was well received. Students got to plant in 
the garden. The Freshman class election just took place. The Band and Color Guard are doing 
the MICCA competition this week and next.  
 


5. Statement of Warrants & Approval of Minutes – Diane Baum  
Diane Baum read the warrant information and the Committee signed the documents.  
Paul Murphy moved, Mary Brolin seconded and it was unanimously VOTED to approve the 
minutes as written. 


 
6. Superintendent’s Update – Peter Light  


These updates are posted on the Superintendent’s section of the website, as well as sent via 
email to all of our families in the language that they have requested to receive information in.  
 


7. Presentation: Minuteman Technical High School – Pam Nourse, School Committee 
member from Acton, George Clement, Assistant Principal for Academics, Amy Walsh, 
Student Services Director 
Mr. Clement and Ms. Walsh shared some of the Minuteman Technical School philosophy. 
Their Building Project is on budget and on time. Pam Nourse invited School Committee 
members to tour their building project. Angie Tso will help with this. They have designed 
their programs and new building for integration, using an Academy Model. They were just 
notified of becoming a National Blue Ribbon High School, one of only 3 vocational schools 
in the country to receive this recognition. Ms. Walsh stated that 47% of their students are on 
Individual Education Programs. They really appreciate the great relationship they have with 
the R.J. Grey administration and their facilitation of communication with Acton parents. They 
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recently had a very well received family information night for Acton students who might 
consider attending Minuteman. 
  
Mary Brolin, who works in public health, appreciated that they work with cosmetology 
students as that is a very important segment of the community regarding communicating 
about sensitive topics. Middle school programs are run in Stow, Bolton and Lancaster as well 
as R.J. Grey.  


 
8. Presentation:  Department of Elementary and Secondary (DESE) New Accountability 


Overview –  Deborah Bookis    
 
Deborah Bookis and Peter Light will be attending a roundtable with EDCO and the 
Commissioner to share thoughts on this new system that resulted from the enactment of the 
federal Every Student Succeeds Act (ESSA) and the state’s transition to the Next Generation 
MCAS assessment.  Superintendent Light noted that the addition of the lowest quartile is 
important. There is a new focus on the idea that however well your students are doing, you 
have to focus on the lower 25% to be sure they are doing their best. It is also important to ask, 
as a high performing district, “High performing for whom?” We need to be sure our kids are 
lifelong learners with a passion.  
 
Committee members asked questions about how the data is reviewed. The lower 25% is 
broken out by school, gender, race, students who have IEPS, etc. There are many different 
ways but not by grade yet. In response to how this could affect curriculum, the administration 
is keeping an eye on mathematics. In the context of looking at performance, this is one data 
piece. There are additional pieces including our own grade level assessments, surveys for 
comparing by grade, etc. Educators will continue to look at the whole student. Diane Baum 
attended a conference this summer and was told that the DESE is aware that these indicators 
are not the only way to measure students. She would like to know why teacher attendance 
rates were excluded in DESE’s final accountability system. There will always  be a bottom 
25% of student performance. Deborah emphasized that they need to always be looking at that 
quartile and if the same students are in that bottom level for several years, then that needs to 
be considered.  


 
9. Presentation: October 1, 2018 Student Enrollment – Marie Altieri  


Every district in the state pulls the October 1enrollment data and sends it to the state 
electronically via SIMS. This is considered the official enrollment for the school year.  


 
Marie Altieri reviewed the enrollment for this year as compared to projections. Enrollment 
throughout the district is flat, with a total of 5,654 students. The elementary schools have 
2,706 students, 923 at the Jr. High and 1,837 at the high school. There are 105 PreK students 
and 86 Out of District or Postgrad students. The enrollment for this year is consistent with 
projections except for Kindergarten.  
 
The projection for Kindergarten was for 313 students. There are 330 students enrolled, or 17 
more than the projection. Marie reported that the bigger concern is how different the 
enrollment is from the projection by town. Boxborough has 60 students enrolled as compared 
to a projection of 75 (under projection by 15 students). Acton has 266 students enrolled as 
compared to 239 projected (over projection by 21 students). 


 
The Committee discussed the relationship between kindergarten and grade 1 numbers. Marie 
Altieri explained that we might we see the 15 children projected for Boxborough that didn’t 
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come, show up next year because the data comes by census by calendar year, not school year. 
Also some families do private Kindergarten and then move to public first grade. It would be 
very helpful if families would enroll their kids early so classes can be most accurately 
planned for. It was stressed that our class sizes are still within guidelines because we planned 
for enough sections. Dawn Bentley added that preschoolers are still being screened for 
English Language (EL) so some of those numbers are likely to increase.  


 
Not all of the Acton students on the wait list for Blanchard were accepted because anyone 
who moves to Boxborough is permitted to attend Blanchard. They don’t want to outsize the 
building because they have to have space available. Marie explained the dramatic increase in 
our number of economically disadvantaged students. The State qualifies students based on 
income and there are many more low income families moving here. There was a change in 
the law in 2013 that the state now automatically qualifies families as economically 
disadvantaged if they qualify for other federal programs, although the criteria has not 
changed. Families may also fill out forms to be considered for qualification. The District’s 
numbers are all the Free and Reduced Lunch qualified students. This aid provides federal 
funding for lunches.  Breakfast if now offered in all of our schools. The District also gets 
some Medicaid reimbursement that is reported to the School Committee as part of the budget. 
Waivers for field trips and supplies and booster club activities are all part of making sure all 
students are included in activities. Members agreed that the Committee must think about 
helping these families when it is budget planning time.  
 
Peter Light mentioned that for an overall look at the data, MASSStats.com has lots of 
community by community information. Angie Tso asked if the District has similar data for 
students on IEPs. Marie said that this is usually done in January as part of the budget 
discussion.  


 
10. School Building Committee – Mary Brolin  


10.1. meeting on October 10     
10.2. ABRSD Educational Plan for MSBA – First Read  
This document is required to be at MSBA by November 7. The Committee will be asked to 
vote to approve it at their next meeting on 11/1/18. 
 
Marie Altieri, Deborah Bookis and Dawn Bentley were thanked for their efforts in putting 
this document together. It is the Educational Plan that is part of the large architectural 
document being produced. It was very good that almost all School Committee members 
participated in one of the visioning sessions. There were several sessions with different 
groups.  
 
Adam Klein considered it a great synthesis of all of the work done for the past year or two.  
He felt that the document should have a consistent focus on what is needed in the future, not 
the issues with current facilities. Regarding PE and Health, the need for the softball fields 
should be highlighted because much of the community and public want this. More detail 
should be included in the special education introduction, including not just inclusion, but 
programs we are trying to keep in district. Peter Light is meeting with CASE administration 
so the text about that topic will be clarified. The emphasis on needing a large and comfortable 
space for the lunch program should be included. More detail should be added about 
transportation including elaboration about the need for multiple exits, parking issues and 
congestion, entrances, large number of buses, and more. Don’t leave the reading and math 
specialists out of the project goals bullets. Consider including something about the schools’ 
surroundings and how the building would fit into it. Based on the Parker Damon Building 
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issues, include mention of a relationship between nature and the building, that it be well 
placed and landscaped.  
 
When asked if this means that the 3 schools will have the same philosophy with this 
Education Plan, Mr. Light said that the facilities need to be equitable between all schools. 
Whatever space that is built has to be flexible and equitable to last. 
 
Future design in the visual and performing arts could be added, to be parallel to other 
sections. It was decided not to be too specific about the number of offices in some areas given 
where they were at in the planning process. Mention of “walkability” will be added to the 
transportation section. Flexible space will be key for adapting to future changes and needs. 
Overall, members were very excited to read the plan.  The deadline for sending feedback on 
the document to Peter Light with cc to Beth Petr is Monday.  
 


11. FY19 Superintendent Goals – First Read – Peter Light  
Mr. Light began saying that he knows the use of the rubrics is very cumbersome. Rubrics 
should be used for someone to focus on how to improve. In his plan, he tried to tie the actions 
of the goals into the standards, rubric and indicators. He thought this provided some focus.  
 
Mary Brolin noted that in the past, the Committee has had issues with having too many goals 
and too much on the superintendent’s plate. Mr. Light has included full district goals and 
entry goals and Mary asked him to confirm that he is comfortable with this. He said that he 
was. He described his effectiveness as only how well he can coordinate the staff to execute all 
of the plans. So many people are doing this work and overseeing this is the superintendent’s 
job. He added that goals are created to improve the work you already do, not to create your 
work.  
 
Mr. Light was asked why he chose not to be specific about the tangible outcomes and when 
they will be delivered. He responded that regarding the district goals, like by Spring 2019, 
when surveys are done, we have to be sensitive to students’ timing and other constraints. He 
likes benchmarks for completion of work because otherwise, it can set you up for failure not 
to be able to do something on time. He plans to update the Committee on the District goals 
via School Committee meeting presentations. At mid year, he will provide a memo regarding 
progress toward the goals, and then heading into the evaluation process a deliverable on what 
has been done. Additional feedback may be sent to him via email, however if it is substantial, 
it should be brought up at the next meeting.  
 


12. School Committee Meeting Venue Discussion – Diane Baum  
Diane Baum asked the Committee for their thoughts on trying a different venue for their 
regular meetings, given the discussion at their workshop last November with Rob Evans. 
Accessibility to the public is key. Diane reached out to the Acton Commission on Disabilities 
and they placed assessing accessibility of the auditorium in the Administration Building on 
their meeting agenda for November 20. The auditorium was seen as having potential, but 
lighting and sound would need to be addressed. It can be difficult for members to hear each 
other in the Jr High Library. Diane felt that changing the furniture and table layout would be 
key. Members need to be able to see each other. She would not want the Committee to sit on 
the stage.  
 
The Sargent Library was mentioned as a nice space. A member worried about the public 
perception of the Committee being tucked away at the Administrative building and the lack 







5 
 


of good parking. Members generally agreed to try a new location. Some members liked the 
idea of buying better furniture and or a better sound system for the Jr High Library.  
 
Infrastructure is essential for good taping by Acton TV so they have to be part of the 
discussion. There was some discussion of moving to Acton Town Hall due to the new 
equipment there, but many members do not like that option. As a regional committee, it was 
felt that that would make the Committee feel like an Acton group.  
 
Diane suggested that the Committee meet in the Administrative Building Auditorium once to 
see what it is like. It was suggested that when considering seating plans, the student reps be 
kept in mind. When asked if the administrators need to sit at the table, it was stated that they 
have always sat with the Committee.  
 


13. Recommendation to Accept Gift from AB PTSO to the R.J. Grey Junior High for the 
FY19 Student Plan Books – VOTE – Peter Light  (8:45) 
Maya Minkin moved, Paul Murphy seconded and it was unanimously  


VOTED to accept this gift from the AB PTSO with gratitude.   
 


14. Subcommittee Reports – Diane Baum  
14.1. Policy – next Oct 30 at  Amy Krishnamurthy 


The orientation document would be posted on the policy section of the website as a good 
reference.  


14.2. Capital Improvement (first meeting was on 10/10/18)  
The next meeting will be on 10/24 before the Building Committee.  They are trying to get 
an accurate listing of items and funding. They are asking how these items can be funded 
while ensuring adequate funding for items that come up unexpected during the year.   


 
15. School Committee Member Reports – Diane Baum  


Ginny Kremer reported that the MA Legislature just passed a law adding a dyslexia 
advocate to an early education panel to add guidelines to help districts develop screening 
procedures for getting a timely and proper diagnosis for neurological learning 
disabilities including dyslexia.  


 
16. FYI  


16.1. ABRSC Operating Protocols, voted 9/20/18 
16.2. Acton Finance Committee FY19 Point of View (POV), October 2018  


Diane Baum highlighted this document saying that it will be part of the 
discussion during the Budget Process.  


16.3.  “Who’s Raising our Kids? Nurturing Human Values in a Digital World” with 
Sharon Maxwell, Ph.D., Nov 5th  7:00 – 9:00 p.m. in the R.J. Grey Junior High 
Auditorium Family Learning Series  


16.4. FY19 No School/Delayed Opening/Emergency Release Memo –  
Mr. Light highlighted this annual document. There was a brief discussion of the 
parent notification time. The Superintendent will let families know ahead of time 
if possible. He plans to have school open so he will continue to monitor the 
weather as long as possible before making a decision about closing or changing 
the time.  


The ABRSC adjourned at 9:29 p.m.  
Respectfully submitted,  
Beth Petr 
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ACTON-BOXBOROUGH REGIONAL SCHOOL COMMITTEE (ABRSC)  


 
Library                                    October 18, 2018 
R.J. Grey Junior High School                     7:00 p.m.  
                                     


 
 
 


LIST OF DOCUMENTS USED 
 


 
5.  Statement of Warrants & Approval of Minutes – Diane Baum  


Meeting minutes of October 4, 2018 – VOTE 
 


6.  Superintendent’s Update – Peter Light   
 
8.  Presentation:  Department of Elementary and Secondary (DESE) New 


Accountability Overview –  Deborah Bookis  
 


9.  Presentation: October 1, 2018 Student Enrollment – Marie Altieri 
 Memo regarding October 1, 2018 Enrollment Report 


 
10.  School Building Committee – Mary Brolin  


10.1  Materials from meeting on October 10     
10.2  ABRSD Educational Plan for MSBA – First Read – Marie Altieri (vote 
required on 11/1/18)  


 
11.  FY19 Superintendent Goals – First Read – Peter Light 


11.1  Superintendent Goals Overview 
11.2  Superintendent Goals 2018-19 
11.3  Acton-Boxborough Regional School District 2018-2019 Goals, voted 10/4/18 
11.4  MA Superintendent Rubric  


(Appendix A of  DESE MA Model System for  Educator Evaluation Part 
III) 


 
13.  Recommendation to Accept Gift from AB PTSO to the R.J. Grey Junior High for 


the FY19 Student Plan Books – VOTE – Peter Light 
 
14.  Subcommittee Reports – Diane Baum   


14.1  Policy – Amy Krishnamurthy 
Training Materials from meeting on 10/3/18  


 
16.  FYI  


16.1  ABRSC Operating Protocols, voted 9/20/18 
16.2  Acton Finance Committee FY19 Point of View (POV), October 2018 
16.3   “Who’s Raising our Kids? Nurturing Human Values in a Digital World” with 
Sharon Maxwell, Ph.D., Nov 5th  7:00 – 9:00 p.m. in the R.J. Grey Junior High 
Auditorium Family Learning Series  
16.4  FY19 No School/Delayed Opening/Emergency Release Memo 


 







 
Acton-Boxborough Regional School District 


15 Charter Road    Acton, MA  01720 
978-264-4700  


www.abschools.org 
Peter J. Light 


Superintendent of Schools 
 


 


 
Superintendent’s Update 


November 1, 2018 
 


Some Thoughts on Inclusivity 
 
The last week has been a challenging one to watch in the media, as we have seen extensive news 
coverage both locally and nationally around several incidents of bias as well as extreme and violent 
acts of hate.  
 
One such incident resulted in the tragic deaths of two African Americans shot after the suspect 
attempted to first gain access to a locked church.  We also watched media coverage unfold as pipe 
bombs were mailed to various national figures by someone espousing hate-filled messages on social 
media.  We then watched the coverage of the horrific massacre in the Pennsylvania Synagogue, by a 
man shouting anti-Semitic slurs.  At the local level, one of our own elementary students was subject to 
hateful speech when a man told him that his dog had rights as an American, and that if [the student] 
didn’t like it, “he could go back where he came from.”  
 
Hate is not partisan.  Hate is Hate.  We will not tolerate Hate. 
 
This is an important message for our students to hear and understand.  If students confuse political 
rhetoric and hate, they misunderstand the rich historical political debate that has shaped our nation for 
generations.  As a school district, we have a unique responsibility to make sure students understand 
this distinction, because as citizens, they will need to engage in civil discourse around important 
issues with those who may have different beliefs. 
 
It is important to recognize that in the media-rich environment of today’s world, and regardless of how 
we try to insulate our children from these horrific acts, our children are listening.  They watch and 
listen to the media, to their peers, and to our reactions to these incidents.  According to a study 
published on October 30 by the American Psychological Association, the current generation of teens 
ages 15-21, also known as “Gen Z,” are reporting higher levels of stress than previous generations. 
The study attributes this, based on survey results, to increased gun violence and other recent issues 
that have received much media attention. 
 
We cannot lose the opportunity to speak out against bias and hate in all of its forms.  Our words and 
actions, or conversely our silence, send incredible messages to those listening. 
 
Our nation was founded on some basic principles of equality laid out in our Declaration of 
Independence.  While far from perfect and ever evolving through interpretation, the core values 


Developing engaged, well-balanced learners through collaborative, caring relationships. 
 


WELLNESS ● EQUITY ● ENGAGEMENT 
 



http://www.abschools.org/

https://www.apa.org/news/press/releases/2018/10/generation-z-stressed.aspx

https://www.apa.org/news/press/releases/2018/10/generation-z-stressed.aspx





 
 


articulated by the founders still apply today: that “all men and women are created equal” and “are 
endowed... with certain unalienable Rights, that among these are Life, Liberty and the pursuit of 
Happiness.” 
 
All students are our students, and all families are our families.  Regardless of the color of your skin, 
your religion, your gender, gender identity or sexual orientation; independent of your place of birth, 
your ancestry, economic status or political beliefs; and whether or not you have a disability or any 
differentiating characteristic, you are one of us, and we are here for you. 
 
I want to take this opportunity to reiterate, on behalf of all of our district leaders, faculty and staff 
throughout the district that we will not tolerate, accept, condone, or be silent with regard to bias and 
hate.  Our students deserve to be loved and valued as unique individuals and for the families from 
which they come; and ultimately to feel safe and supported by the school they attend each day.  To 
those members of our community who have been impacted either directly or indirectly by these or 
other incidents of hate and bias, please know that the AB schools stand with you.  We remain 
committed to fostering an inclusive environment for all members of our community. 
 
 
Interested in doing more?  There is a bystander training sponsored by the Fostering Racial Justice 
Group available this Sunday, November 4.  Information is below: 
 
 


Training Active Bystanders  
Nov. 4, noon – 2 pm  
UCC Boxborough Community Center, 723 Massachusetts Ave., Boxborough  
 
A bystander is a witness – someone who sees a harmful situation and has a choice to make: 
Do I do something? If so, what? Quabbin Mediation’s program Training Active Bystanders 
helps participants recognize when they are bystanders, analyze the situation, and develop 
strategies to safely interrupt harm and generate positive actions. $10 donation is appreciated 
but not required. This is sponsored by UCC Boxborough, but the workshop has no religious 
affiliation (except reflecting spiritual values).  
 
To register, visit: https://www.trainingactivebystanders.org/civicrm/event/info?reset=1&id=49 
For further information or assistance with registration, contact Cindy Worthington-Berry 
(cindyworthingtonberry@gmail.com, 978-263-7387).  


 
Developing engaged, well-balanced learners through collaborative, caring relationships. 


WELLNESS     •     EQUITY     •     ENGAGEMENT  
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Seeking Educational Equity and 
Diversity


● Val Glod Gransewicz & Maureen 
Lin


● Special Educators at R.J. Grey 
Junior High


● SEED Leader trained 8/2017


● How did we learn about SEED? 
Equity initiative at RJ Grey 


starting in 2015/2016 - Melody 
Brazo diversity educator, 


consultant, trainer


What is SEED?
● The National SEED Project (Seeking Educational Equity 


and Diversity) is a program out of the Wellesley Centers for 
Women at Wellesley College.


● The National SEED project creates conversational 
communities to drive personal, organizational and societal 
change toward greater equity and diversity. 


● SEED New Leaders Week trains people to lead seminars 
for educators, parents, community members. 







Goals for SEED seminars
● Develop the ability to listen more effectively to the experiences of others 


in order to build our cultural awareness and sensitivity


● Establish a shared vocabulary and foundation of knowledge pertaining to 
systems of oppression, power, and privilege 


● Recognize how one’s own experiences and “schooling” about diversity is 
a prelude to creating more equitable educational environments


● Consider the ways in which each of us has the agency to effect change in 
our individual roles as leaders in the district







Core SEED Concepts
SEED is not a class with a set curriculum. The seminars 
change depending on the group, and can be customized to 
take on a variety of topics.


SEED Template
Experiential Learning
Learning from our own and others’ 
lived experiences both from the past 
and in the present


Systemic Analyses
Understanding how we are all shaped by social 
systems that lift some up and put others down


Serial Testimony
Providing people the structured 
opportunity to share and listen by 
going around in a circle


Positional Differentiation
Recognizing how our identities shape systemic 
impact and our responses to it


Windows and Mirrors
Seeing and talking about differences 
and similarities in the experiences of 
others


Enactable Possibilities
Developing next steps so that now that we 
know better, we can do better individually and 
collectively


Shelves and Selves
Considering how wider social and 
academic ideas balance with our own 
experiences and ideas







Enactable Possibilities


● Groups have included teachers, administrators, librarians, nurses, counselors 
and a classroom assistant.


● “The National SEED Project for Inclusive Curriculum” - discussion and learning 
and practical / enactable plans 


○ Erin Livie and Joanne Chadwick (RJ Grey nurses): Equity and diversity presentation to 
district nurses


○ Allison Warren (RJ Grey Assistant Principal): Professional Practice Goal
○ Sara O’Neal (RJ Grey Science Teacher): Sex vs Gender Lesson Plan in genetics unit


District Vision
Goal #2 Our students will have equitable opportunities and 
tools to learn. 


● District Goals
○ 2017-18: Senior Leadership Team, Junior High Seminar


○ 2018-2019: District Leadership Team, Fall, Spring and Summer sessions 
for district staff


○ All new certified staff within 2 years of hire
○ By August 2019 - increase SEED Leaders from 5 to 9
○ By August 2019, 10% of all certified staff in the district will participate in a 


SEED seminar
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Community Education


Departmental Presentation
November 1, 2018


Erin O’Brien Bettez Katrina Murray
Community Ed. Director Director, Extended Day


1


Key Program Areas


• Classes/Interaction Catalog
Over 1600 offerings annually


• Extended Day
Newly expanded to six sites 


• Summer Day Program & Vacation/NO SCHOOL Days


• Driver Ed


• Use of Facilities


2







11/1/2018


2


Who Works for Community Ed?


Community Education Office
District Custodians*
Central Office Staff*


Extended Day Teachers/Assistants 
Driver Education instructors


Youth Basketball League Referees/Timers
Pool Staff 


A/V support staff 
Summer Day Program Staff 


Evening Assistants and Saturday Monitors 
Snack Shack at Lower Fields 


Independent contractors/vendors who offer classes


* These positions funded from additional sources as well.


3
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Revenues Expenses Surplus


FY17 $3,179,567 $2,753,622 $425,945


FY18 $3,187,599 $2,978,119 $209,480
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FY18 Community Education Support to 
the District & Community


$906,025.00
• Custodial Salaries and Health Insurance $ 348,977
• Finance/Central Office staff $   50,159
• Contribution to Leary Field Lights $ 180,000
• Extended Day Revenue Funding FY19 Energy $ 195,000
• New Marquee Sign on Route 111 $   43,236
• Repairs to HS Pool Filtration System $   48,588
• Air Conditioning in 5 JH Classrooms $   13,745
• New Backboards at Gates & Conant Gyms $     4,480
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Highlights


 Planning for move to district-wide before and after school child 
care.


 Successful move of Summer Day Program from Administration 
Building to RJ Grey JH.


 New end of summer program to respond to community need.
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Extended Day
2018-2019
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Enrollment On October 1
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School 
Year


Admin Blanchard Conant Damon Douglas Gates TOTAL


18-19 177 123 93 82 90 71 636


17-18 219 130 82 65 90* 65 651


Accomplishments to Date


• Financial Alignment Across Programs


• Staffing


• Professional Development/Training


• Shared/Consistent Programming of Activities


• Consolidated/Aligned Administration
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Extended Day Garden Club
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Our To Do List


• Determine how XD can best support families in need
State voucher system v. in-house 


• Analyze pricing structures
Hourly rates – impact on budget and staffing
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School Committee 
FY2019 Budget Update – Q1


November 1, 2018


1


ABRSD
2


FY2019 Q1 – The Big Picture


July 1, 2018 E&D Certified at $4,082,325 (4.6%)
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FY2019 Q1 Highlights – Revenues


Revenue categories with significant budget variances:
($ amounts in thousands)


Budget Projected Var.


 Chapter 70 Aid $14,968.1 $15,022.4 $54.3


Minimum Aid voted $30 per student; A-B had budgeted $20.


 Transportation Aid $  1,337.8 $  1,532.1 $194.3
Reflects final rate adj. in FY18; this amount is estimated and finalized in June.


 Investment Earnings $     100.0 $  278.7 $178.7
Reflects actual Q1 earnings, extrapolated to yearend.


Total Projected Revenue variance to date = $426,602.


ABRSD
4


FY2019 Q1 Highlights – Expenditures


Items where potential variances could be expected:


 Net salaries - based on historical trends and c/y hiring


 Health Insurance - based on volume of switch to HSA


 Insurance - based on favorable Workers Comp. trend


 MCRS Assessment - based on early payment discount


 Capital Outlay - based on additional projects undertaken


 Special Ed. Tuition - based on FY18 CB adjustment


 AND…Others, based on events to be determined


Expenditure Projections w/b reported commencing Q2.
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FY2019 Q1 Highlights – Other Info


ABRSD
6


Significant Financial Developments
Governor’s FY18 SupplementalBudget passed


(but without additional CB, Trans or Charter Aid)


FY2020 Budget Development has begun
(meetings with ALG; Acton Fin-Com Point of View)


Capital Planning Committee has formed & met


FY2018 Financial Audit has been completed
(draft reports received and are being reviewed)


Moody’s Issuer Comment Report received
(DV to arrange follow-up after audited F/S issued)


6







10/30/2018


4


ABRSD
7


FY2020 Table Six Calculation Preview


FY2019 – was final year of prescribed allocation 
60%/40% Projected Benefit split per R.A., Appendix A


(Result = Acton 84.09%, Boxborough 15.91%)


FY2020 – will be 1st year w/ direct PP allocation
$425K fixed cost shift from A to B; FY19 net cost shift 
determined by Appendix A methodology was $510K


(Preliminary projection = Act. 83.96%, Box. 16.04%)


(Preliminary assessment = Act.+4.25%, Box. +5.25%)


FY2021 – will be 2nd year w/ direct PP allocation 
$25K fixed cost shift; virtually exclusive PP allocation


–


–


ABRSD
8


Thank you for your attention!!
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Introduction  


The Acton-Boxborough Regional School Committee is pleased to present the educational plan for the C. 


T. Douglas Elementary School project. The educational plan is the culmination of four years of Master 


Planning which included a full review of facilities, evaluation of best options, and the development of a 


Long Range Strategic Plan. In December 2016, The district adopted a Long Range Strategic Plan with an 


updated Mission, Vision, and Values that focus on Wellness, Equity, and Engagement.  Partnering with 


the MSBA on a new elementary school provides an opportunity to develop learning spaces that highlight 


collaboration, creativity, and curiosity for students. This partnership will also allow us to provide more 


equitable learning opportunities and increase engagement for all students.  


The Acton-Boxborough Regional School District (ABRSD) has a unique elementary school “open 


enrollment” policy. While the district curriculum standards are based on the Massachusetts Department 


of Elementary and Secondary Education frameworks, each school has the ability to determine its own 


school philosophy to meet these standards. Families are able to select the elementary school with a 


philosophy that best fits their family. 


 


The School Committee policy related to open enrollment states, “The Acton-Boxborough Regional 


School Committee strives to provide high standards of educational excellence in all its elementary 


schools. Since no single teaching method is best for all students, the Committee supports the use of a 


variety of teaching methods and techniques that will achieve the prescribed curriculum objectives. It 


follows that parents should have the opportunity to choose the school they think best fits the needs of 


their children subject to the availability of space and staff.”  The district's visioning process for this 


building project confirmed that teachers are utilizing varied teaching approaches to meet the unique 


needs of each individual student. As a result, it is important for the new school building to provide 


equitable opportunities across the facility for all students while designing spaces within the building to 


be used flexibly and adapt over time to a variety of teaching strategies and methods. 


ABRSD District Master Planning Process 


The District master planning process included the phases described below between 2016-2018.  


 


A. Phase I Capital Improvement Plan 


The Master Planning process began in 2016 with a complete review of the district’s eight school 


buildings, resulting in a Capital Improvement Plan (CIP) listing all updates required over the next ten 


years. The district’s three oldest elementary schools, Douglas, Gates, and Conant, were determined 


to be the most in need of renovation. These three schools were built 50+ years ago, and have not 


had any significant renovation. The district’s Preschool program, a majority of which is currently 


housed in a former elementary school which was built in 1957, was also determined to be in 


significant need of relocation.  
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B. Phase II of the Master Plan  


Phase II included a full Educational Visioning process in the fall of 2016. These three day-long 


visioning sessions involved 80 stakeholders, including faculty, parents, and community members. 


There were several focus groups including Principals’ workshops to outline educational priorities for 


any future facilities. At the end of this extensive master planning process, seven possible options 


were developed to comprehensively meet the needs of all district facilities.  


 


C. Community Outreach 


After receiving the District Master Plan, the School Committee appointed a District Master Plan 


Review Committee to review the Master Plan and to organize significant community outreach for 


feedback about the seven options with a goal of narrowing down the options. Twelve public forums 


were held to gather feedback. The presentation was also made available to the community through 


the local cable television channel. A survey was distributed to gather feedback about grade 


configuration and to narrow down the options. A summary report and presentation was given to the 


School Committee. Documents from each of these phases are posted on www.abschools.org and can 


be considered attachments to this document. 


 


D. Preferred Solution and Design Enrollment 


After holding twelve community forums and collecting extensive survey feedback, the School 


Committee and the community supported a preferred solution for a “twin” elementary school to 


serve two of the district’s current older elementary schools as well as the district’s preschool 


program.  The two building site options being considered during the feasibility phase are:  


● Existing Gates/Douglas Site: a twin school on the current Gates or Douglas property that would 


include the Douglas and Gates schools, as well as the Carol Huebner Early Childhood Program 


● Existing Conant Site: a twin school on the current Conant property that would include the 


Douglas and Conant schools, as well as the Carol Huebner Early Childhood Program 


The MSBA has agreed to design enrollment numbers of 650 students if the facility is a single school 


for Douglas only; 990 students for a twin Douglas/Gates School; and 1015 students for a twin 


Douglas/Conant School. The Early Childhood Program  section of the school would be built for up to 


130 preschool students in addition to the elementary design enrollment numbers.  


 


E. Long Range Strategic Plan 


In December 2016, the Acton-Boxborough Regional School Committee voted to adopt an updated 


long range strategic plan, which updated the district’s mission, vision, and values along with three 


primary goals related to Wellness, Equity, and Engagement. The educational plan for a new 


elementary school facility is rooted in the district’s newly updated mission, vision, and values. 


 


F. Additional Visioning Process 


In the fall of 2018, the district conducted a second round of visioning workshops as part of its 


Feasibility Study. Based on the 2016 Master Planning Process preferred vision for a building housing 
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two elementary schools and the district’s preschool, these more recent visioning sessions allowed 


each school to review and renew the school’s individual identity and philosophy and how teaching 


and learning will change over time in a new facility. Consistent with the agreed-upon scope of the 


feasibility study, the district included a broad range of stakeholders from C.T. Douglas Elementary 


School, Paul P. Gates Elementary School, Luther Conant Elementary School, and the Carol Huebner 


Early Childhood Program.  Stakeholders included students, families, faculty, and administrators as 


well as district administration, school committee, school building committee,  and community 


representatives. 


Project Goals 
As a result of the extensive master planning and visioning processes, ABRSD has outlined the following 


goals and priorities for a new elementary school facility: 


● A school that highlights student engagement through innovative, collaborative, and flexible learning 


spaces.  


● A new school with two unique elementary schools and room for a preschool that will allow each 


school to maintain an individual identity while benefiting from the economies of a shared facility. 


● A library media center which is the hub of the school and is open and inviting for student learning 


and innovation. 


● Small group instructional spaces to provide equitable learning experiences for the district’s 


increasing population of high needs students.  This includes spaces for occupational and physical 


therapy, speech and language, English language education, and special education programming. 


● The district has received national recognition for sustainability and would like to see sustainability as 


an overarching goal of the new school building project. The building should source green, low VOC 


materials and provide abundant daylight to support health and wellness, and student learning. The 


building will serve as an engaging educational tool for our students to promote social responsibility, 


and it will provide multiple outdoor connections, gathering places and classrooms. The school 


building will be highly energy efficient with renewable energy generation on site (with a goal of net 


zero), as well as practical and cost effective to operate. The district is already partnering with energy 


providers to maximize grant opportunities at the beginning of the design process to provide the 


highest level of sustainability in a cost efficient manner. 


● For the first time, the ABRSD preschool will be able to move into an accessible, warm and inviting 


space for young children. A new facility will enable preschool students to have a much better 


social-emotional and whole-child instructional program if it shares a facility with elementary schools. 


Approximately half of the preschool children are students with Individualized Educational Programs 


(IEPs). If the preschool shares a facility with elementary school(s), preschoolers will be able to 


participate in art, music, physical education, student groupings with other grades, staff collaborative 


time, etc. 


● ABRSD’s open enrollment policy works best when each school can support an equal number of 


classroom sections. Each family of incoming kindergarteners selects the school that they want their 


child to attend. Final kindergarten assignments are determined through a lottery process. If each 


school has three kindergarten classrooms, the choices balance out much better than if one school 
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has two kindergarten classrooms and another school has four kindergarten classrooms. A new 


building with a balanced number of classrooms will improve the equitability of the open enrollment 


and lottery processes significantly. 


 


ABRSD District Vision, Mission, and Core Values  


Vision Statement  


The vision of the Acton-Boxborough Regional School District is to provide high-quality educational 


opportunities that inspire a community of learners. 


Mission Statement 


The mission is to develop engaged, well-balanced learners through collaborative, caring relationships. 


Core Value Statements 


● Wellness - We partner with families to prioritize social-emotional wellness, which is necessary for 


learning and developing resilience 


● Equity - We ensure all students have equitable access to programs and curricula to reach their 


potential 


● Engagement - We provide engaging educational opportunities where students develop passion and 


joy for learning 


Each of the District’s schools operates with the District Vision, Mission, and Core Values Statements at 


the center of all educational decisions and practices. These tenets remained at the forefront of 


development for this educational plan. The District is hopeful that this building project will provide the 


appropriate and innovative design features that will support us to move forward with 21st-century 


teaching and learning practices.  


Grade and School Configuration Policies 
As of October 1, 2018 ABRSD serves 5,654 students in preschool through grade 12.  85% of students live 


in Acton and 15% live in Boxborough.  Acton-Boxborough Regional High School (ABRHS) has 1,837 


students enrolled in grades 9-12, R. J. Grey Jr. High School (RJGJHS) has 923 students enrolled in grades 7 


and 8, and the six K-6 elementary schools have 2,706 students enrolled. There are 105 students enrolled 


in the early childhood program and there are 83 students in out of district placements. 


 


Most of the schools within the district are located on campuses with multiple schools rather than spread 


out across the two towns.  The main school campus, includes the Acton-Boxborough Regional High 


School, the R. J. Grey Jr. High School, the ABRSD Administration Building (which houses the Carol 


Huebner Early Childhood Program, Central Office, and the ABRSD Community Education Offices), and 
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the Parker Damon Building, which houses the McCarthy-Towne and Merriam elementary schools. This 


original “twin school” was built in 2004 and provides a great deal of experience for the district to use in 


planning a new twin school. Gates and Douglas are located about a half mile west of the main campus 


on a shared  West Acton school campus.  Luther Conant Elementary is located approximately one mile 


east of the main campus across Route 2, and Blanchard Memorial School is located three miles west of 


the main school campus in Boxborough. 


 


ABRSD’s open enrollment policy provides parents the opportunity to choose the elementary school 


where their child attends. If there are more requests for a school than space available, there is a lottery. 


Priority is given to families who meet any of the following criteria: 


1. Sibling priority - students whose older brother(s) or sister(s) attend the school 


2. Walkers - students within a one-mile safe walk to school 


3. Special education - students with IEPs for specialized programs located in a specific school 


4. Hometown guarantee - students have a priority to attend a school in their hometown 


 


The open enrollment policy allows students from anywhere in either town to enroll in any of the six 


elementary schools. However, students in both towns have a hometown guarantee, where elementary 


students who live in Boxborough are guaranteed a spot at Blanchard Memorial School if they choose, 


and children who live in Acton are guaranteed a spot at an Acton elementary school if they choose. 


Exceptions to this may be made for special education reasons or for other reasons as determined by the 


Superintendent.  


 


Once a student is enrolled in an elementary school, his/her younger siblings will have a priority to attend 


that elementary school.  While the district attempts to place children in the first choice school, this is not 


always possible. When families enroll in Kindergarten, students who have priority to a specific school are 


placed first. The remaining students are placed in schools that have enough seats. Any school that is 


over-subscribed will have a lottery. All students who have chosen a particular school as their first choice 


will go into the lottery for that school, and students who are not placed in that school are placed on a 


waitlist. Once all first choices have been placed, students who have not been placed are placed in their 


second choice school if there is space. If there is no space in their second choice school, they are placed 


in their third choice school, and so on. There are generally 15-25 students who are not placed in their 


first choice school in each entering kindergarten class of 300-330.  


 


Each summer, after schools are aware of students who are moving out of Acton or Boxborough, 


students on waitlists are offered the opportunity to move to their first choice school if there is space 


available. Once students on waitlists have been placed, new students are placed based on their choices 


in schools with available seats. Students who move in after kindergarten or during the school year may 


not be able to be placed in their top choice schools because some schools and classrooms will already be 


full.  


 


The open enrollment system allows the district to balance class sizes across the district. Rather than limit 
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the placement of students to their neighborhood school, the District is able to place students across the 


district in any classrooms that have space. The addition of classrooms in a new building will allow all six 


schools to be more balanced with more appropriate spaces. The overcrowding the district has 


experienced has impacted all six elementary schools. There are no available classrooms in any school, 


reducing available space for special education classrooms and space for specialized instruction. Even 


though a new school will house two of the district’s six elementary schools, the additional square 


footage will allow all six schools to improve learning spaces.  


 


Currently, Douglas and Gates have two classrooms at several grade levels instead of three. When this 


happens, one of the other schools has had to put four classrooms at some grade levels even though they 


were only built for three classrooms at each grade. This has made all of the schools overcrowded. A new 


school would allow there to be three classrooms in each grade at all six schools. It will also allow 


students to be placed equitably during the lottery, which will result in shorter waitlists than when there 


are only two kindergartens at one school and four at another.  


Enrollment: October 1, 2018  
 


School Grade Configuration 10/1/2018 Enrollment 


Blanchard Memorial Elementary K-6 464 


Conant Elementary K-6 449 


Douglas Elementary K-6 405 


Gates Elementary K-6 376 


McCarthy-Towne Elementary K-6 520 


Merriam Elementary K-6 492 


Total Elementary (6 schools) K-6 2,706 


Acton-Boxborough Regional High School 9-12 1,837 


R. J. Grey Jr. High School 7-8 923 


Carol Huebner Early Childhood Program Preschool 105 


Other (Out of District) PreK-12 83 


Total PreK-12 5,654 
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Class Size Guidelines 
The School Committee has a commitment to provide the highest quality education for the students in 


the District. The Committee recognizes that desirable class sizes are a necessary part of the growth and 


development of individual students. Therefore, the Committee recommends that elementary class sizes 


are kept within the following ranges. Attainment within these class sizes shall, however, be dependent 


on space and budget considerations. 


 


Grade Level Class Size Range 


Kindergarten 18-20 


Grades 1-3 20-22 


Grades 4-6 22-24 


 


Through the annual enrollment processes, students are placed in schools with an attempt to balance 


class sizes across the district.  


 


Kindergarten 
The ABRSD kindergarten teachers employ a play-based approach to learning. Play is an integral part of 


the social curriculum, providing students with opportunities to take turns, share materials, and solve 


social conflicts with peers. Teachers guide students through conflict resolution using a question-based 


approach, empowering students to solve problems independently.  Teachers help students develop an 


understanding that the learning process is valued as much as the final products created. Establishing and 


maintaining a strong classroom community where each member feels valued and safe is an essential 


part of the Kindergarten curriculum.  Current sections are: 


 Conant Douglas Gates 


Half-Day Sections 1 1 1 


Full-day Sections 2 1 1 


 


School Scheduling Methods 


The Gates, Conant and Douglas Schools host students in kindergarten through grade 6. Doors are open 


to students at 8:30 am and the instructional school day begins at 8:50 am. Students are dismissed at 


3:20 pm. Students receive instruction in ELA (Literacy), mathematics, science (STE), and social studies 


from their classroom teacher in their assigned classroom. At grade six, teachers may specialize for one of 
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the disciplines or each may instruct in one unit of a discipline. Students rotate throughout the day.  


 


The District has a systematic approach for implementing reading interventions and supports for students 


with academic needs. The schools begin each day with a twenty-minute period dedicated to Morning 


Meeting based on Responsive Classroom principles and practices as a means of addressing social and 


emotional learning.  Each general education class has each special discipline - visual art, performing art 


(music), P.E. and health, and library/media - at least once per week, and sometimes for additional 


periods on a rotating basis, so each space is used 25-30 times or more per week. These disciplines are 


scheduled, to the extent possible, so that educators on a grade level team have a common collaborative 


time once a week. This also allows time for school leadership to meet with individual grade levels. 


Students in grades 5 and 6 also participate in a weekly ensemble (strings, band or chorus). 


 


Instructional time allotments across the three schools are as follows:  


 


Classroom-based instructional disciplines: 
 


 Kindergarten 
(Half - Full Day) 


Grade 1-2 Grades 3-6 


ELA (Literacy) 30-60 min/day 90 min/day 90-120 min/day 


Mathematics 30-60 min/day 60 min/day 60 min/day 


Science, Technology 
and Engineering (STE) 


Investigative, 
center based 


30 min/day 
3 times/week 


45 min/day 
3 times/week 


Social Studies 30 min/day 
2-3 times/week 


30 min/day 
3 times/week 


45 min/day 
3 times/week 


 


Specialized disciplines: 
 


 Kindergarten 
(Half - Full Day) 


Grade 1-6 


Visual Arts 30-45 min/week 45 min/week 


Performing Arts (Music) 30-45 min/week 45 min/week 


P.E. and Health 30-45 min/week 45 min/week 


Library/Media 30-45 min/week 45 min/week 


 


Future School Scheduling Methods 
Building principals are critical in their role to create building schedules that prioritize the needs of 


diverse learners, provide uninterrupted instructional time, and allow educators time to regularly 
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collaborate to meet students’ needs.  Schedules are built with the district’s core values of wellness, 


equity and engagement at their core.  Class schedules must allow for a variety of whole-class, 


small-group, partner, and individualized instructional options, as well as time for educators to 


collaborate within and across grade levels and subject areas.  


 


The District recognizes that students’ educational needs in the future may be different than they are 


today.  Therefore, prioritizing a facility design for a future school that is flexible to meet these evolving 


needs is paramount. For example, the new facility should support student’s ability to learn and practice 


skills such as digital literacy, communication and collaboration.  To that end, the District will revisit the 


scheduling procedure and the time allotments to allow time for students to work in STEAM Learning 


Labs as well as unstructured spaces that they configure and reconfigure for planning, executing and 


communicating their learning. 


 


 


Teaching Methodology and Structure 


Administrative and Academic Organization/Structure 


Douglas, Conant, and Gates elementary schools are each led by a fulltime principal and assistant 


principal with teachers organized into grade level teams.  This structure, with an administrative team, 


will remain the same in the new building.  


Curriculum Delivery Methods and Practices 


Classrooms are heterogeneously grouped by grade level, and teachers use a variety of whole-class, small 


group, partner, and individual work to engage learners.  Each teacher in grades K-5 presents all content 


material, and some sixth grade teachers are discipline-specific.  


Specialized services, which include English language education, special education, and reading 


instruction, are a combination of push-in inclusion support and pull-out instruction.  Additionally, trained 


assistants supplement mathematics instruction.  


Within each learning community, the mathematics, ELA, STE, social studies, and social-emotional 


curricula are delivered in general education classrooms.  ABRSD wants teachers designing lessons, 


assessment, and instructional spaces based on the principles of Universal Design for Learning (UDL), so 


that students can learn from instructional practices and materials that are accessible to them, including 


the ways in which they take in information, process as they learn, show what they have learned, and 


engage with instruction and materials. 


The Department of Educational Technology supports digital learning in each of the schools by focusing 


on the goals and strategic action items presented in the 2021 District Technology Plan. The plan focuses 
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on future-ready learning, universal design for learning (UDL) and instructional practices in support of the 


District Curriculum Accommodation Plan and is aligned with the District’s Long Range Strategic Plan. 


The four key elements of the plan include Teaching & Professional Learning, Digital Learning, Leadership 


& Culture,  and Infrastructure, Productivity, & Innovation.  


The District envisions extended learning areas shared by general education classrooms within a learning 


community and large enough to hold an entire grade level. The extended learning area would provide 


opportunities for interdisciplinary teaching and learning, multi-class presentations and gatherings, as 


well as student break out space. Similarly, shared small group rooms would allow break out 


opportunities for passively supervised independent small group work. The District also envisions STEAM 


Learning Labs for more hands-on and project-based learning as described in the STE curriculum section. 


To further collaboration among educator teams, multi-sized flexible conferencing spaces will yield 


opportunities to create collaborative lessons, units, projects, and investigations, provide the ability for 


timely student feedback and support, and space for professional learning as well as individual educator 


workspace. 


Mathematics  
ABRSD  believes that student mathematics learning is rooted in discourse and collaboration with peers 


and staff and is tied to tasks that are challenging. Students should have the opportunity through 


appropriately challenging tasks to connect the mathematical content standards to the standards for 


mathematical practice (mathematical habits of mind). 


The District’s elementary mathematics instruction, which is delivered for 60 minutes daily by grade level 


teachers in the general classroom, is inviting, engaging, and dynamic. Students are encouraged to 


participate in mathematical dialogue with their teachers and peers. Groups collaborate to make 


meaning of different situations, make conjectures, and defend their arguments. Teachers foster an 


environment that builds student confidence and enables them to become independent thinkers who can 


problem solve and work collaboratively with peers in different situations. 


Mathematics: Future Design Needs 
The needs of an elementary mathematics classroom are varied as many different activities take place in 


the course of a day, week, and month.  A space that is large enough to offer flexibility for mathematics 


learning to take place is essential.  


● A large meeting area where students can gather without desks or chairs  


○ for reading of mathematics picture books 


○ classroom routines like counting around the classroom, number talks, and strategy 


shares.  


○ It will be helpful if this is near a screen to project student work, problems to consider, 


videos or other visuals for mathematical discourse. 


● Ample space for teachers to work with a small group of students while other small groups are 


spread around the room.  


 



https://www.abschools.org/UserFiles/Servers/Server_216027/File/ABRSD%20DCAP%20FINAL%202018.docx.pdf
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○ These groups may use manipulatives and whiteboards to solve problems 


○ Technology to explain their thinking or practice skills or work independently.  


● Groups of students work together at tables, on a rug or floor space, or standing at a counter  


● Smaller breakout spaces/offices will be needed for math specialists. 


 


Many classrooms utilize rug or floor space during this time. While some students work in groups, others 


work independently on a formative task or pre-test. Generally, these students are given the choice to 


use a space in the classroom where they will not be distracted, or teachers provide privacy folders at a 


table. To culminate a math session, teachers bring the entire class back to a whole group setting and 


engage in conversation or complete a formative assessment.  


 


At times, the teacher or a student may want to have a discussion with the whole class or allow students 


time to independently complete an activity.  For this, teachers will need a space where all students can 


have an individual space to work.  These seats should also have a view of the classroom screen or 


projector for times when student work is projected, videos are viewed for a 3-act task, or a teacher 


displays an idea for students to think about together.  


English Language Arts (ELA) 
The District is dedicated to the development of lifelong readers and writers through the use of balanced 


literacy instruction that incorporates all components of literacy instruction. It incorporates explicit and 


implicit teaching of research-based instructional practices including reader’s and writer’s workshop. 


Students are provided with ample time to practice their developing skills as well as transfer knowledge 


and ideas between/across all content areas.  The motivation for an interdisciplinary approach to literacy 


is the extensive research establishing that students who wish to be “life” ready must be proficient in 


reading complex informational text independently in a variety of content areas.  


 


The ELA curriculum exposes students to a rich diversity of high-quality, authentic literature from 


multiple genres, cultures, and time periods.  The K - 6 standards include expectations for reading, 


writing, speaking, listening, and language applicable to a range of disciplines, including ELA, social 


studies, science (STE), mathematics, the arts, and comprehensive health. ABRSD approaches literacy 


instruction as a shared responsibility within the school.  


English Language Arts: Future Design Needs  
The 21st century classroom structure aims to create a productive environment in which teachers are 


facilitators of learning and students can develop the necessary skills to be successful in the workplace. 


Small breakout space/offices for the reading specialists will also be important.  Flexibility within the 


classroom is essential to increase student productivity, and encourage collaboration and 


communication. Key design elements include: 


● Literacy-Rich Environment that encompasses a wide variety of books at various levels and 


incorporates many genres. Bookshelves should be at an age appropriate height and the area 
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should be inviting.  


○ There should be wall space for anchor charts, comfortable seating, lots of natural light, 


and inviting baskets filled with high-quality literature.  


○ Audio books and headphones should be available for students.  


○ Books in multiple languages should be available to represent the diversity within the 


classroom.  


○ Titles that represent diverse cultures should be available so all children can see 


themselves within the pages of the books that are read.  


● Early childhood classrooms should have plenty of space for role play and imaginary play with 


literacy materials available (ex. dining area with menus, grocery area with shopping lists, etc.). 


● An area should be set aside for dramatic interpretation of literature and drama that includes a 


stage, microphone, technology to record performances, and a seating area for an audience.  


● Adaptable classroom layout that can be easily reconfigured based on what the students are 


working on.  


○ Tables (rather than desks) should include various options: high tables, low tables, round 


and square tables - a variety to promote collaboration when students work in small 


groups or pairs.  


○ A designated space where students can gather for mini-lessons, read alouds, and group 


discussions is essential. Incorporating a rug and comfortable seating is desired. 


● Flexible seating to give choice of where to sit and what to sit on will promote students’ ability to 


act on their natural instincts to move their bodies. Large pillows, couches, bean-bags, yoga balls, 


stools and tables are options. 


● Small teacher work area - consolidate supplies and use a kidney shaped table as a desk. This 


serves multiple purposes for collaborating with students and having supplies readily available. 


● Reading, writing, and general materials should be stored in an area easily accessed by students 


including whiteboards, magnetic letters, markers, pencils, and crayons.  


● Access to Technology: Students should have access to iPads and/or Chrome books to support 


instruction and be available for students for research purposes. 


● A book room is needed for guided reading lessons that are neatly organized and easily accessible 


by educators for small group lessons. A QR reader and Chromebook/iPad should be available for 


checking in/out sets of texts for easily tracking materials. This should be located in an 


easily-accessible and welcoming area with a small seating area for educators to preview books or 


work in small groups/partners to preview books and discuss lesson design. 


● Smaller breakout spaces/offices will be needed for literacy specialists. 


Science, Technology and Engineering (STE)  
The purpose of science,technology and engineering (STE) education is to foster students’ curiosity and 


creativity while developing foundational understandings and engagement in the science and engineering 


fields. Investigations involve the integration of STE practices and disciplinary core ideas such as students 


working like scientists and engineers.  
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In the elementary schools, technology is currently widely available in each classrooms.  Students in 


younger grades have access to iPad centers and third- through sixth-graders have 1-to-1 access to a 


ChromeBook.  At this time, ChromeBooks are stored in classroom carts and remain at school.  Each 


elementary classroom is equipped with Audio/Visual equipment which includes an interactive 


whiteboard with speakers and mounted short-throw or ceiling mounted projectors.  


 


All full-time, certified educators receive a district-issued laptop device and a document camera, both 


of which are on replacement cycles that meet manufacturer recommendations.  Some classrooms 


are equipped with FM capabilities based upon student needs and/or building-based improvement 


projects completed by individual principals.  Special Education areas are equipped with technology 


tools that provide accessibility features based on student Individualized Education Plans and/or 


programmatic needs.  All buildings have 100% wireless coverage and are connected with 10GB 


uplinks back to the main network MDF located at the RJ Grey Junior High School. 


Science, Technology and Engineering: Future Design Needs   
Based on the most recent curriculum redesign, space for educators and students to conduct 


experiments and inquiry work with STE investigations will be needed. STE instructional spaces will ideally 


include flexible spaces as well as the following design components that allow for STE instruction to be 


successfully delivered within the general classroom and in Extended Learning Areas or STEAM Learning 


Labs: 


● Water available in every classroom and at multiple locations in the STEAM Learning Lab (or 


extended learning areas). At least one sink should be a deep/work sink to facilitate cleaning 


specimens and glassware and filling of large basins of water for activities like density 


investigations. 


● Electricity safely available at each workstation via outlets on the floor. This is important for 


activities involving laptops,  other digital technology (digital microscopes, digital probes, etc).  


● The cabinetry should include some large, deep floor-to-ceiling units to hold the district-made STE 


investigations stored in large (24" deep) containers and large-scale models when not in use. These 


areas would also allow for experimentation with plants or animals in various simulated 


“environments.”  


● Ample counter space is necessary to put projects such as plants, posters, models, and 


experimental set up aside between classes.   


● The room should be large enough to allow flexible workstation configurations and a rug area to 


facilitate whole group instruction, such as debriefing and making meaningful discussion after STE 


activities. 


● All rooms should have light-blocking shades for activities involving light and waves.  


● Furniture should include adjustable height tables on wheels that can be moved to create multiple 


student group configurations and stools that promote core strength.  


● In addition to indoor areas for STE learning, students should also regularly engage with and 


explore the environment outside of the classrooms. Easy access to, and views of, the outdoors, 


along with open-air meeting spaces where students can sit, listen, write in journals, and debrief, 
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are essential bases for outdoor STE investigations. 


 


The District would like to include STEAM Learning Labs to enhance teaching and integration of Science, 


Technology, Engineering, Arts and Mathematics and to: 


● Develop habits of mind, critical thinking and real world connections to learning 


● Create coherent STEAM learning experiences 


● Deepen connections to the District’s core values of engagement (relevance); equity (multiple 


access points and opportunities to express learning); and wellness (mindset as learner success 


and joy in creating) 


 


Additional break out spaces would allow us to increase project-based learning opportunities. The 


improved facility would incorporate numerous “green building” features to improve the overall 


efficiency and sustainability of the facility. ABRSD would like these features labeled and identified for 


students as a real-world application of science, technology, and engineering.  


Social Studies 
The primary purpose of history and social science education is to prepare students to have the 


knowledge and skills to become thoughtful and active participants in a democratic society and a 


complex world. The future of democracy depends on students’ development of knowledge, skills, and 


dispositions that will enable them to embrace democracy’s potential while recognizing its challenges and 


inherent dilemmas. The curriculum responds to current scholarship and includes features designed to 


help students develop the skills to participate in and perhaps lead a society that will be more 


demographically and culturally diverse than any democratic society of the past.  


 


The 2018 Framework includes new components designed to strengthen students’ skills for informed 


citizenship and political participation. Standards for history and social science practice emphasize the 


following skills: 


● Formulating questions 


● Conducting research 


● Evaluating sources 


● Synthesizing information 


 


Standards for literacy in history and social science set expectations for analytical reading and logical 


writing and speaking, skills essential to political equality and civic engagement.  


 


ABRSD’s social studies curriculum integrates the Guiding Principles from the 2018 MA History and Social 


Science Curriculum Framework, which combines the learning of content and skills in the study of history, 


geography, economics, civics, and government. Through the implementation of the History and Social 


Science curriculum, students become accustomed to being interviewers, investigators, history 


detectives, and researchers.  


 







 


Page 17 


Social Studies: Future Design Needs  
In literacy-rich social studies classrooms, the physical environments are going to be most effective if they 


provide students with visual and tactile stimuli that have meaning for the child, and with which they can 


interact in some ways.  The ideal literacy-rich social studies classroom will have: 


● Available space to offer students information, images, and artifacts that demonstrate social 


studies concepts and shape students’ incidental learning and build a sense of community.  


● Classrooms will be designed to maximize social studies learning, providing students with an 


opportunity to interact with and analyze maps and globes, timelines, and co-constructed 


materials.  


● Layouts should be adaptable and easily changeable with flexible seating that includes various 


work surfaces- high tables, low tables, round and square tables- to promote student 


collaboration.  


● A designated interest area and resources corner with tables should be available so that students 


can easily access materials.  


● Although traditional roll-down maps have been replaced with online resources, it would 


maximize learning if maps and globes are available so that students may examine these visual 


representations.  


● Wall space in the classroom will be utilized to hang timelines, maps, charts, or other visual 


representation that can foster cross-curricular connections and make social studies a part of 


everyday conversations.  


● Bookshelves at an age appropriate height for various resources, including reproductions of 


primary sources such as diary entries, maps, film, historical fiction, and newspaper accounts.  


● The classroom library will contain a wide variety of books at various levels and incorporate many 


genres.  


● Technology will be accessible to all students to support instruction and digital literacy, and it is a 


vehicle for students to take virtual tours, create their own timelines, and explore their social 


studies-related interests. 


 


Media Center/Library 
The new Digital Literacy/Computer Science Frameworks and current research into the evolving role 


of 21st-century school libraries should be considered when visioning a new school building. 


Libraries are being reinvented as information becomes more readily accessible online. The role of 


libraries is more about connecting learners and constructing knowledge. As a result, libraries must 


provide a welcoming common space with ready access to digital devices and flexible seating so that 


students can explore, research, communicate, and collaborate.  


 


Library/Media Center: Future Design Needs 
The media center should be a place that encourages exploratory learning, critical digital literacy, 


and media literacy skills, and curates a collection of materials that reflect a diverse society and 


student populations. The media center space and program should: 
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● Effectively engage students in learning the Digital Literacy and Computer Science (DLCS) 


standards. 


● Support AASL/MSLA frameworks which include information/media literacy.  


● Incorporate breakout spaces for collaborative and project-based learning 


Include a STEAM Learning Lab can provide flexibility for the type of learning experiences critical for 


students, allowing them to effectively use and create technology to solve complex problems and 


develop essential 21st-century literacy skills.  


Visual and Performing Arts  


Visual Arts 


At the elementary school level, students develop their own creative visions through a wide variety of 


projects in two and three dimensional media, including drawing and painting, sculpture, ceramics, fabric, 


woodworking, architecture, digital art and interdisciplinary projects that connect to STEAM, humanities 


and performing arts curricula. While learning discrete skills in specific media and elements of art are 


valued, great emphasis is put on developing habits of mind that foster lifelong learning. These include 


creative problem solving, close observation, collaboration, and learning through play. 


Visual Arts: Future Design Needs  


To meet this vision the visual arts classroom must be seen as a flexible learning space that can be easily 


reconfigured for a variety of instructional formats and media. The layout should include: 


● A large open area with a rug for whole class gatherings.  


● There should also be room for at least six large tables with stools to accommodate group and 


individual work.  


● Equipment should include a whiteboard, ceiling-mounted projector, document camera, 


projection screen, bulletin boards, drying racks, and daily access to laptops and tablets.  


● Sufficient storage space is also essential for organizing art supplies and student work.  


● If a STEAM lab is not available elsewhere in the school, each table should also be equipped with 


detachable vices and electrical outlets. 


 


In addition, if the visual and performing arts are to be infused across the curriculum in support of 


authentic project-based learning, it is essential that the school includes a dedicated, flexible space 


(separate from the cafeteria or gym) that could be used as: 


● A gallery for the visual arts. 


● An intimate performance space for music and theater. 


● An exhibition space for all manner of student presentations.  


 


Finally, the school’s indoor and outdoor common areas should include ample room for displaying two 


and three-dimensional student work.  
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Performing Arts (Music and Theater) 
Music classes are offered to all students at least once a week and during traditional performing 


ensembles (chorus/band/orchestra). All students in grades K-6 participate in weekly general music 


classes. The K-6 general music curriculum provides opportunities for students to learn and practice: 


singing alone and in large ensembles; performing on instruments (Classroom instruments, keyboards, 


guitars, various percussion, and recorder) alone and in groups of various sizes; physical movement in 


response to music along with dramatic performance; reading and writing traditional and iconic music 


notation; analysis/evaluation of audio and visual performances – both live and on video/audio; and 


composition/creating music.  


 


Additionally, all students in grades 5 and 6 participate in ensembles including band, orchestra or chorus. 


Instruction in these ensembles includes large group instruction that is scheduled concurrently, as well as 


small group instrumental lessons. 


Performing Arts: Future Design Needs 
The music program supports the need for the music spaces specifically designed for music instruction 


with: 


● A large, open, flexible, and carpeted space with taller than average ceiling heights and ample 


acoustic treatment are ideal for multi-purpose activities including: 


○ classroom activities 


○ applied music techniques 


○ choral music 


○ parent/community performances 


○ instrumental music instruction. 


● Appropriate acoustical features would significantly improve student safety (hearing) and 


curriculum delivery  


● Adequate performance spaces for ensembles to rehearsals and present formal and casual 


concerts  


● Space designated for small group instrumental instruction for band and orchestra students 


Physical Education and Health 
ABRSD has a commitment to wellness, as exemplified in the district’s core values. Wellness instruction 


comprises the areas of health, physical education, and general personal wellness. During physical 


education classes, students engage in a range of activities designed to develop physical abilities and 


increase fitness. The Department of Elementary and Secondary Education is currently reviewing the 


health curriculum, so as of yet, the District has not made any changes to the elementary curriculum. 


Current health standards are shared among classroom teachers, nurses, counselors and PE teachers. For 


example, the nurse will work with teachers to design joint activities around such things as nutrition, 


heart health and tick precaution/safety. 
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Physical education classes are presently offered to all students K-6. Grades 1-6 meet for 45 minutes and 


kindergarten meets for 30-45 minutes depending on half or full day.  Inclusion of the PK in the new 


building will allow us the opportunity for PK to be part of the rotation. PE classes take place in the 


gymnasium or on the fields/black top surrounding the schools.  


 


A sampling of outdoor spaces adjacent to the schools include smaller playground structures for the 


primary grades (PreK-2), medium sized playground structures for upper grades (3-6), blacktop with 


painted play lines,  full-sized basketball courts, a baseball diamond, and  soccer size field space. 


Currently, there are outdoor nature play spaces at each school that were funded through the 


District’s operating budget and a grant from the Acton Community Preservation Committee (CPC). 


These spaces would need to be replicated in the new outdoor space of the new school.  Students use 


the fields, swings, blacktop area, playgrounds, and outdoor nature play spaces during recess. 


Additionally, students like to relax in the shade and observe the natural environment.  


 


Physical Education and Health: Future Design Needs 


It is important that the gymnasium provides the requisite space for the safety of students and 


spectators. Specific design features that consider the following activities would align with the district’s 


core value of wellness.  


● Project Adventure 


● Adjustable basketball  backboards 


● Wall mounted or floor sleeve volleyball standards 


● Outdoor fitness circuit/stations 


● A room designated just for yoga/relaxation that is soundproof,  


● A gymnasium space that can accommodate younger students in K-2 in a developmentally 


appropriate manner 


Since the gymnasium is used for events after the school day and on weekends, the building design 


should incorporate security measures that carefully control how the gymnasium, as well as restrooms, 


are accessed outside of school hours. 


 


The school properties being considered for this project are located in neighborhoods and they have 


beautiful natural settings. It will be important to preserve the natural landscape as much as possible. 


This will minimize the impact on the neighbors and improve outdoor learning opportunities and 


nature walks.The District envisions that many of the existing outdoor spaces will be replicated in the 


new building project. Enhancements would include:  


● covered picnic tables and sheltered areas that would accommodate a class or a grade level 


● paved walkways around the perimeter of the schools to be used by students and staff who 


participate in walking and running clubs before or after school 


● an artificial turf field as part of the play and P.E. space. 


 


 



http://abschoolswellness.weebly.com/nature-play-spaces.html
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If the school is built on the Gates property, it will be important to replace the softball field that is 


currently located at Gates. This field is an important part of the district’s athletic program. If it is built 


at Douglas or Conant, town and school athletic fields will need to be replicated. 


 


English Language Education (ELE) Program 
The ELE program's goal is to develop both social and more complex academic language skills that enable 


students to perform independently at grade level. Students' needs are met with a combination of 


in-class support and pull-out, small group sessions. The elementary certified teachers support English 


learners (ELs) to develop proficiency in listening, reading, writing and speaking within the context of the 


general education curriculum. ELE teachers communicate regularly with classroom teachers to review 


upcoming curriculum themes and content objectives in order to provide students with structured 


language development work in the context of those themes.  ABRSD’s ELE program provides services to 


students whose first languages include dozens of world languages.  


 


DESE considers ABRSD to be a “mid-incident district” for English learners.  There is currently one fulltime 


ELE teacher at Douglas and two full time teachers at both Gates and Conant. Most of the district’s 


elementary teachers have received the SEI endorsement. We may need to add another teacher or two 


for these schools. Enrollment in the ELE program has remained relatively stable over the last few years, 


as shown below for each school year (based on October 1st count): 


 


2014-15 2015-16 2016-17 2017-18 2018-19 


202 229 240 267 233 


 
Currently, the ELE teachers at Conant and Gates share a full-sized classroom, divided between 


them.  This has worked out well to share materials resources. At Douglas, the ELE teacher shares a 


divided space with the learning center teacher.  


English Language Education: Future Design Needs  
The English language educators can share a large classroom learning space.  In the future, the 


district would like to explore how to share English learner caseloads across two buildings to 


maximize groupings and services.  


 


As with other areas of the building: 


● It will be critical to ensure there are enough flexible spaces for small group instruction 


● Furniture should be flexible and facilitate collaborative learning, creativity, problem solving 


and communication, as well as to leverage technology.  


● There should be plenty of wall space to accommodate word walls, charts, word cues, 


photographs, and other visual displays that support language acquisition and learning. 
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● The learning space should also have a small, sub-separate area that is visible through 


windows, where students can access a listening and speaking center to practice their skills 


in these two critical areas. 


 


Social Emotional Learning and Wellness 
The District goals and core values focus on the social emotional wellbeing of students, as well as their 


academic and learning needs. Each of the schools utilizes Responsive Classroom, an approach to 


teaching that focuses on helping students develop their academic, social, and emotional skills in a 


learning environment where students can do their best learning. Whole-school celebrations and 


assemblies, concerts, performances, and exhibitions help to foster a sense of community.  Movement 


breaks are woven into the day for many students to improve attention and engagement. 


Nursing Services 
Currently, there is a full time nurse assigned to each elementary building in the district.  The mission 


of the ABRSD school nurses is to promote the safety and wellness of more than 5700 students and 


more than 800 staff during the school day in order to optimize learning. Typically, the school nurses 


care for an average total of 300 students each school day.  The nurses collaborate with a host of 


people, including families, the school physician, and outside physicians to support students who are 


injured or who have chronic medical conditions.  Per state law, they administer vision, hearing, 


posture, and BMI screenings to students and review physical exam results and immunizations as 


required by state law across the elementary grades. As more and more students are contending with 


diabetes, life threatening allergies, and many other illness, areas within the health office for privacy 


have become more important. We believe that a shared health office can provide the nurses from 


each school with another professional with whom to review medical concerns and it will provide an 


opportunity for each nurse to leave for lunch while keeping the health office open and available for 


students.  


Counseling Services 
The ABRSD recognizes that children grow and develop at different rates and in different ways. To a 


greater or lesser extent, children may require assistance and support in adjusting to particular stages of 


personal, social or cognitive development. Within each school, the school counselor works cooperatively 


with parents, teachers, administrators and other specialists to ensure a successful school experience for 


students. ABRSD works to support each student to develop a positive sense of self, the skills to interact 


productively, and the maturity to make wise decisions. Through this cooperative effort, students will be 


able to utilize their potential in constructive, responsible and satisfying ways.  


Direct support to children in the school setting may involve individual and/or group counseling on a 


weekly, short-term or crisis intervention basis. School counseling encourages age-appropriate social 


development, helps children develop academic confidence, and promotes understanding of 


personal/emotional issues. Counselors regularly consult with parents, teachers, specialists and 
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administrators to assess a student's needs and to plan an appropriate course of action. Each counselor 


consults regularly with staff in the building to coordinate services provided to students. It is important 


for the school counselor to be co-located with the building administration, the school psychologist, and 


other related service providers in order to maximize collaboration and communication. The current 


buildings do not facilitate this due to layout and space constraints.  


Social-Emotional Learning and Wellness: Future Design Needs 


The District believes that school climate and  culture have an effect on the success of social and 


emotional as well as academic learning. There is a desire to make large schools feel smaller and more 


connected while focusing on social emotional learning (SEL), positive behavioral interventions and 


supports (PBIS), community building, student wellness, and engagement. To achieve this, staff and 


students are organized into smaller learning communities or pods.  Nursing and counseling services are 


central to supporting the overall health and well-being of students. 


Understanding the social-emotional needs of students at specific developmental levels is an important 


factor in providing quality instruction. Ensuring the building is designed to take this into account and 


have spaces specifically dedicated to movement and mindfulness activities, will help us foster prosocial 


behaviors. Attention to the use of space, natural light, color, movement break spaces, whole school 


gathering spaces, and placement of student work displays will all help to create a student-centered and 


inclusive atmosphere.  


 


Learners need a variety of seating options, including stools, standing desks, and soft seating, all of which 


should be easily movable from one location to another within a learning space.  Increased visibility and 


natural lighting across learning spaces will make differentiating learning easier and students healthier.  


 


Spaces within or between classroom pods/groupings that accommodate an entire grade level (75-100 


students) are necessary to encourage regular movement breaks, whole-group presentations, grade-level 


meetings, and other collaborative learning experiences. Well-designed, age-appropriate outdoor 


learning spaces will also contribute to improved social emotional and academic learning. 


Future Nursing Services 


The scope of nursing services is not expected to change, nor is the current staffing level. Each 


elementary school would continue to need its own nurse. In a twin school, the health office/nursing 


suite should be centrally-located and shared between both buildings, as well as the early childhood 


program. A shared health office would ideally have two entrances, one for each school, but would share 


nurse work areas, clinic space, and storage.  There should be two bathrooms located within the nursing 


suite. 


Future Counseling Services 


Each elementary school would continue to need its own counselor. In a twin school, the counseling 


office should be centrally-located and shared between both buildings. It is also important for the school 


counselor to be co-located with the building administration, the school psychologist, and other related 
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service providers in order to maximize collaboration and communication.  


 


The district would like to allow for one additional, shared office space in the counseling area for 


wraparound services. Otherwise, the scope of counseling services is not expected to change, nor is the 


current staffing level.  


Special Education Programs 
Special Education services address the individual and diverse learning, social, and emotional needs of 


students who require specialized instruction,and/or related services in order to access the general 


education curriculum. ABRSD special educators work collaboratively with general educators to provide a 


range of evidence-based specialized instruction to meet the needs of a wide range of students.  In recent 


years, the District has worked to identify and eliminate gaps in the special education continuum.  


 


In February 2017, DESE conducted an on-site Coordinated Program Review. ABRSD’s Special 


Education programs meet or exceed all rubric elements and regulations as reviewed and corrected 


through the DESE Coordinated Review process.  


 


Currently, 15.6% of students in ABRSD have an Individual Education Plan. Balancing inclusion 


supports with specially designed pull-out instruction ensures that all students receive appropriate 


individualized instruction. Special education services range from the least restrictive (for example, 


in-class support services) to more restrictive (significant amount of multiple services out of the 


regular education classroom). Elementary students across the district are supported through a variety 


of teaching models such as whole group instruction, flexible grouping, small group instruction, and 


individualized instruction.  


 


Programming includes specialized programs, learning centers, and inclusion/push-in integrated 


programs which address student needs for social-emotional support and academic support. Students 


receive a range of services from accommodations in general education classes to more supported 


programming in substantially separate, co-taught and learning center models. Expertise in the special 


education department is provided by a range of specialists, speech language pathologists, school 


psychologists, occupational and physical therapists, board certified behavior analysts, and a team 


chairperson. 


 


Special Education faculty and related service staff are typically assigned smaller instructional spaces. 


Currently, some staff members share space or are in spaces that are too small and not conducive to 


providing high-quality instruction that is consistent with the District’s vision. Because many of the 


existing special education learning spaces are too small to accommodate the needs of the students, 


staff often need to relocate small group instruction to various areas across the buildings. Additionally, 


students who use wheelchairs cannot attend Gates or Douglas, as they are not accessible.  
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CASE Collaborative  
As a collaborative member of Concord Area Special Education Collaborative (CASE), the District 


considers CASE an integral part of the ABRSD school community. Prior to the 2018-19 school year, the 


district housed nine CASE classrooms: two at Blanchard Memorial School, two at McCarthy-Towne 


Elementary, and five for CASE Colebrook High School in the Administration Building.  


 


As the district has gotten more and more crowded, we have had to work with CASE to move all but 


one of these programs to other facilities. Due to space constraints and enrollment numbers, the 


District is now only able to allocate one classroom and some small adjoining office/support spaces to 


CASE at Blanchard Elementary. ABRSD is the largest district in the CASE collaborative, and limiting 


CASE programming at ABRSD to one classroom has been very difficult for the collaborative. It is 


important to ensure the CASE Collaborative program will have classroom and support spaces in the 


new building, and District administrators are collaborating with CASE leaders to identify specific 


needs.  


Conant Elementary 


At 14.3%, the percentage of students with disabilities at Conant is lower than the District’s. Conant 


houses resource and learning center programs. The Connections resource program is comprised of two 


programs that support students identified with a disability that impacts social functioning and 


communication, such as autism spectrum disorder or a social/communication disability. Often, these 


are children who transition from the early childhood program. Conant is also home to three learning 


centers that provide services to students with a variety of disabilities. These students participate fully in 


general education with accommodations and specially designed instruction to address individual needs. 


There are no anticipated programming changes. Conant special education staff currently includes one 


IEP team chairperson, five special educators, 15 teaching assistants, one school psychologist, two FTE 


speech/language pathologists, and part-time BCBA, occupational therapist and physical therapist.  


Douglas Elementary 


At 15.5%, the percentage of students with disabilities at Douglas is aligned with the District’s. Douglas is home to 
two learning centers that provide services to students who have a variety of disabilities. These students 
participate fully in general education with accommodations and specially designed instruction to address 
individual needs. Douglas is also home to the Nurturing Educational Support Team (NEST), which provides support 
for students with a broad range of academic and social needs. This specialized program offers students a small 
group setting for direct instruction in math and language arts, executive functioning, and social-emotional skills. 
The district plans to expand this program into a language-based learning program in the future, so would need 
additional space to do so. Douglas special education staff currently includes one IEP team chairperson, three 
special education teachers, seven teaching assistants, one school psychologist, two speech/language pathologists, 
and part-time BCBA, occupational therapist and physical therapist.  


Gates Elementary  


Gates Elementary, with 15.4% students with IEPs, houses one K-3 resource program that provides 


 







 


Page 26 


intensive supports and specially designed instruction for students who require additional supports 


within the general education classroom and/or accommodations or modifications to the curriculum. 


The resource program emphasizes the development of self-advocacy skills, greater independence, and 


responsibility for learning.  Gates is also home to three learning centers that provide services to 


students with a variety of disabilities. Students who receive learning center support participate fully in 


general education with accommodations and specially designed instruction to address individual 


needs.  In the future, the district plans to expand the resource program to include grades 4-6, so would 


need additional space to do so. Gates special education staff currently includes one IEP team 


chairperson, four special education teachers, eight special education assistants, one school 


psychologist, two speech language pathologists, and part-time BCBA, occupational therapist and 


physical therapists.  


Special Education Program: Future Design Needs 


Special education learning spaces are situated alongside general education classrooms, allowing staff 


to communicate and collaborate throughout the day. The building design will need to include more 


appropriate special education spaces that are located throughout the building.  Some students 


require small group instruction, so breakout spaces connected to the associated special education 


programs are needed to provide these services while minimizing travel time and disruption to the 


day.  The building also needs several small calming/sensory spaces and should also include several 


small observation spaces with two-way mirrors so parents and staff can observe students for 


evaluation purposes.  


 


The design of special education learning spaces should be sensory-friendly with care given to views, 


sightlines, sounds, and smells. These sensory inputs can be under- or overstimulating for many 


students. Ideally the hallways in the preschool and kindergarten learning areas should be designed to 


discourage running and eloping. The mechanical system should be designed to minimize visual 


distraction, excessive forced air, and ambient noise. The lighting of these spaces should include 


full-spectrum lighting with dimmable controls. To minimize visual clutter, the color and layout of the 


room should minimize hues and elements that can be overwhelming. The adjacencies to other 


programmatic spaces will be important for accessibility for this population and to ensure optimal 


acoustic performance. 


 


The special education department also includes a number of specialists and staff in supervisory roles, 


requiring a special education department suite. The department suite would house offices for the IEP 


team chairperson, school psychologist, speech language pathologists, counselor, and other related 


service providers.  For related services staff like the occupational and physical therapists who are not in 


the building every day, the department suite should contain a few offices that serve as “remote  


campsites.” These would be shared desk spaces for itinerant service providers to set up a workspace on 


the days they are in the building. The department suite also needs to include two or three spaces for 


IEP and special education building team meetings that can support up to 15 adults at one time.  
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CASE Collaborative  
The District plans to support CASE in housing two elementary-level programs for students who are 


medically fragile. The space needs for this sort of program include two large classrooms on the first 


floor of the building, each of which could support up to eight students and wheelchairs/equipment.  


Housed in between the two classrooms would be adjoining spaces that include a non-locking time 


away/calming space with windows, a large office/therapy space for related service providers, a 


nursing office, a bathroom large enough for a changing table/lift, and a small meeting room for IEP 


and staff meetings. These spaces should be located in close proximity to an area where students can 


easily access CASE vans with lifts, preferably with an exterior exit door to accommodate arrival and 


dismissal. ABRSD will continue to collaborate closely with CASE leaders and staff to identify more 


specific needs during upcoming design phases.  


 


Early Childhood Program 
The Carol Huebner Early Childhood Program (CHECP), operated by the Student Services Department, is 


an integrated early childhood learning environment for children ages 3-5 years old.  CHECP provides an 


inclusive preschool for children with and without disabilities to learn and grow at their own pace. 


Children with identified special education needs and students who do not have Individualized Education 


Programs (IEPs) are educated side-by-side, meeting required IDEA regulations pertaining to inclusion in 


the least restrictive environment. The curriculum is developmentally based, child-directed and aligned 


with the Massachusetts Early Childhood Learning Standards and Curriculum Guidelines/ Frameworks. 


 


Carol Huebner Early Childhood Program Philosophy: 


● All children can be successful.  


● All children can learn and develop.  


● All children learn and develop at their own pace given their unique learning styles.  


● All children learn through active exploration of their environments.  


● All children learn through interaction with peers and adults.  


● All children need a nurturing, predictable environment in which to grow and learn.  


● Play is the foundation of a child's learning and development.  


● All children learn best in an inclusive, child-centered, developmentally appropriate environment. 


● The role of adults is to support and facilitate each child's learning. 


 


CHECP currently has eight classrooms across two sites as well as parent drive-in/drop-in itinerant 


services (occupational therapy, speech/language therapy, physical therapy) for students requiring 


those special education related services.  Half-day and full-day integrated services are provided across 


six of the classrooms (nine sections; three full-day and six half-day), meeting four days per week.  Most 


students spend a portion of each day participating in an integrated preschool class in order to foster 


social growth.  By the end of June 2018, The Early Childhood Program was serving 139 students in a 


variety of services, including 76 students receiving special education services as outlined in their 
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Individualized Education Programs (IEPs).  


 


State requirements for integrated settings require that class makeup not exceed 50% students with 


IEPs, with a maximum of seven children with IEPs per class.  While overall enrollment for children with 


IEPs has remained fairly stable, the number of children requiring specialized instruction in applied 


behavioral analysis increased by 35% last year (23 in June 2018 vs. 17 in June 2017).  Below are the 


historical enrollment numbers as reported on June 30th for the last five years. 


 
  


  June 2015 June 2016 June 2017 June 2018 


Total Enrollment 138 147 143 139 


Children with IEPs 76 76 72 76 


  


 


CHECP program uses an integrated therapy model whenever possible.  The specialists (occupational 


therapists, physical therapists, speech language pathologists, school psychologist, English language 


educator) collaborate constantly across the school day to discuss children’s needs and learning 


objectives across all learning areas.  Some therapy occurs in the classroom setting, while other therapy 


occurs in separate therapy rooms, depending on the individual needs of each child.  


 


Across both PreK sites, ABRSD currently employs eight special educators (one who is also certified as a 


BCBA), five speech-language pathologists (SLP), three occupational therapists, one physical therapist, 


one school psychologist, approximately 25 special education assistants or ABA trainers, an Early 


Childhood Coordinator, and a part-time administrative assistant who provide direct services and/or 


support services to students, as well as perform evaluations.  


 


Acton CHECP Site 
Six of the eight preschool classrooms are currently housed in a former elementary school, now the 


district Administration Building, in Acton, which was built in 1957.  The District Capital Improvement 


Plan and Master Planning completed in 2016-17 determined that the preschool in the Administration 


Building was in significant need of relocation.  The current Acton CHECP space was not designed for this 


age group or program and has been extensively retrofitted to attempt to meet the needs of 


preschool-aged children.  The building is shared with the district’s administrative offices and community 


education program. There are no art, music, physical education teachers or a nurse, and no opportunity 


for students or staff to collaborate with students and staff in other grades.  


 


The program also has two classrooms that provide specialized instruction for students who require 


individual and small group support using the principles and teaching methodology in applied behavioral 
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analysis (ABA). Given this format and the students’ needs, direct instruction generally occurs 1:1 or 2:1. 


Children in the preschool ABA programs require small group instruction and/or discrete trials, and need 


connected breakout space to provide these services while minimizing travel time and disruption to 


their day.  The ABA trainers and staff collect an inordinate amount of data.  Currently, this data is 


collected manually and stored in thick binders that staff then aggregate to inform instruction and IEP 


goals and objectives.  This could be accomplished more effectively and efficiently utilizing technology.  


 


Preschool bathrooms and several rooms in the Administration Building where  students receive 


speech-language and motor therapy are not accessible for students with physical disabilities.  To access 


some of these rooms, staff and children need to walk through other therapy spaces or a custodial 


storage room.  Currently, there are no smaller spaces to meet student calming, break or sensory needs, 


or to provide one-to-one instruction or assessment, so staff is forced to deliver these types of supports in 


the hallway.  Nursing is not available in the Administration Building, and children must walk to the 


building next door if they need health services.  


 


Boxborough CHECP Site 
The other two preschool classrooms are housed at Blanchard Memorial School in Boxborough.  The 


playground at Blanchard Memorial School is not accessible for students with physical disabilities. 


While related services staff (OT, PT, SLP) have office spaces in both buildings, they are not located 


in close proximity to the classrooms.  When services cannot be provided in the classroom, staff 


spend a lot of time bringing children from one location to the other. The classrooms at Blanchard 


do have a nurse on-site.  


Early Childhood Program: Future Design Needs 


ABRSD envisions an early childhood entrance that is welcoming, bright and cheerful both outside and 


inside and includes an office for the early childhood coordinator and administrative assistant.  A 


separate driveway for special education transportation and a parent motor vehicle drop-off area are 


needed to ensure student safety.  There should also be dedicated family parking near the 


preschool-related services staff (OT, PT, SLP) offices so that families accessing drive-in services do not 


have to walk from another building as they do currently.  


 


Eight or nine classroom spaces are needed.  These spaces should have lots of natural light and be 


partially carpeted to facilitate morning meeting time and partially tiled to support messy preschool 


projects.  There should be sufficient space in each classroom for various dramatic play areas, work and 


exploration, and a sensory/calming area for children to access as needed.  There should be a vestibule 


of sorts in the entryway of each classroom to keep backpacks, boots, jackets, and more separate from 


instructional spaces and out of the hallway or pod area.  Classroom furniture should be a combination 


of hard and soft seating and workspaces that are both flexible and movable.  Within or between every 


two preschool classroom, there should be a combined storage area and bathroom, with one sink and a 


large storage area for instructional materials and items for dramatic play centers, which rotate every 


 







 


Page 30 


few weeks.  Classrooms should have at least one sink inside each classroom.  


 


Each preschool classroom should have access to enough iPads for each child, whether through shared 


iPad carts or iPad stations in each room.  There should be additional iPad charging stations available for 


adult iPads, to facilitate the data collection required for each children with IEPs, and especially for the 


ABA program.  Additional assistive technology should be available for students in the classroom. 


 


A small teaching space adjacent to each classroom is needed for one-on-one instruction and 


assessment. These should be close to the preschool classrooms and ideally co-located near the related 


services staff (SLP, OT, PT, psychologist) supporting K-6.  The preschool also needs multiple, small 


breakout spaces for consultation meetings, staff collaboration, and ABA clinics and IEP meetings with 


families.  The preschool classrooms should also be located near the nurses’ offices for the elementary 


schools. 


 


The CHECP should have separate office spaces for the coordinator/administrative assistant, school 


psychologist, shared office spaces for the speech-language pathologists, and a shared motor space for 


the occupational and physical therapists.  The motor space should be appropriately-sized to provide 


therapy for students using a variety of gross motor equipment, including suspended equipment (e.g. 


adaptive swing for sensory needs) and lots of large storage for big pieces of equipment.  The therapy 


rooms should be in close proximity or connected to classrooms to minimize travel time and optimize 


staff collaboration.  Classrooms and speech/language therapy rooms should be acoustically sound for 


students with hearing loss.  Because of the number of observations and evaluations conducted by the 


program, there is also a need for a small group testing and observation area with two-way glass.  Spaces 


should be flexible so that they can adapt to changes in educational programming and curriculum needs. 


 


CHECP needs an early childhood playground that is created using universal design for learning, that is 


not only accessible but also inclusive.  This space should have plenty of shade and offer a variety of 


activities, including crawling, riding bikes and playing on various apparatus.  It is important to be 


accessible to young children of all abilities.  This could be shared outdoor play space with lower grades, 


as well as a smaller gym space that would lend itself to age-appropriate instruction.  It is important that 


this space be enclosed/secure to ensure safety for students who elope, and it should not be located in 


the middle of a parking circle as it is now.  


 


Hallways/space outside classrooms should be designed to be used for both learning and play. 


Apparatus capable of being stored to the side of hallways and materials/equipment that hang out 


of reach off of wall hooks would allow for areas to be used for multiple purposes.  A small alcove in 


the entryway of each classroom is needed to support students transitioning in and out of the 


classroom with their outdoor clothing/boots, backpacks, etc.  Items that can be easily removed 


could turn interior spaces into play areas in inclement weather. Finally, children enrolled in CHECP 


should have access to specials like music, art, and gym a few times per week, with a focus on play.  
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Teacher Planning and Professional Learning 
Research is clear that collaborative time among educators improves student learning outcomes. Grade 


level collaborative teams have shared preparation time four days per week as well as Thursday 


afternoons when students have early release days. Presently, there is insufficient teacher planning 


space, and teachers generally meet within their individual classrooms as space allows. 


 


The district’s professional learning program is designed to provide appropriate growth opportunities for 


all educators at all stages of their careers. Elementary educators meet by grade-level and in individual, 


self-selected workshops, all in an effort to improve teaching and learning. A future facility should include 


conference-style educator meeting space to reflect the increasingly collaborative nature of curriculum 


delivery by grade-level teams. Any spaces like this should be located by grade-level classrooms and be 


distinct from a staff lunchroom, which will be utilized solely for breaks and socialization. 


 


Faculty meetings and all-staff professional learning offerings are currently held in the building library, in 


classrooms, or in the cafeteria, which are not comfortable, are often crowded, and lack heating/cooling. 


Currently, there is not adequate lighting or technology available for presentations. 


 


Teacher Planning and Professional Learning: Future Design Needs 
The provision for flexible and collaborative meeting space would allow staff to maximize planning and 


professional learning opportunities. Smaller collaborative spaces for grade level teams to utilize, 


combined with larger open areas for whole-faculty professional learning are needed to support 


educators in ongoing professional learning. 


 


Lunch Program 


Lunch is prepared and served in each of the school kitchens.  As mentioned above, the district has 


been operating in a twin elementary school (The Parker Damon Building) for the last fifteen years. 


The Parker Damon Building has a shared kitchen, which allows sharing food and staff between the 


two schools.  Meals are prepared on site.  The Parker Damon building has a single large cafeteria 


space which is located in the center of the building, right next to the main office for the 


McCarthy-Towne elementary school, and near several classrooms. Each lunch period has about 350 


students in one open space. Large groups of students are transitioning in and out of the cafeteria 


during a large portion of the school day.  


 


The district values the ability to provide healthy, locally sourced food.  Whenever possible, the district 


incorporates local food, currently utilizing vegetables from the junior high school garden as available. 


Junior high students also prepare food as part of classroom projects, and they plant and maintain the 


vegetable garden in raised beds in the school courtyard.  The district would like to have a similar 


program involving students growing a garden on the new school grounds.  
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Currently, there are 25-minute lunches in each of the district elementary schools.  To support student 


health, it would be ideal to serve lunch to multiple grades at a time closer to the middle of their 


school day.  This change would also make the cafeteria available for a larger portion of the day for 


additional uses such as whole-grade meetings, project learning, movement activities, etc.  Because 


CHECP will be co-located, it would also be possible to serve lunch to preschoolers who attend a 


full-day program. 


Lunch Program: Future Design Needs 
Efficiencies can be gained by having one kitchen for both elementary schools. The kitchen can have a 


combined staff with one cafeteria manager.  However, it is very important that the cafeteria space be 


divided into smaller, welcoming  spaces with careful attention paid to noise and access to the space. 


If possible, the kitchen should be in the middle of the separate cafeteria. Students often go from 


recess to lunch, so transitions need to be considered.  Seating space in the cafeterias should be varied 


to meet the needs of all students. A place should be designed for All Day Kindergarten and Full Day 


Preschool students to eat lunch in a small and inviting environment. Each school should have its own 


cafeteria with multiple entrances to reduce the noise and transition traffic into and out of the 


cafeteria. Each cafeteria should have a stage and enough space for all school meetings. Douglas, 


Gates, and Conant each have all school meetings regularly, with performances on stage and student 


presentations. These are important components of each individual school community. In lieu of an 


Auditorium, a properly sized “Cafetorium” can serve as lunch space as well as  a space for all school 


community activities.  


Transportation 
ABRSD provides transportation to all students.  As a regional district that applies for and receives a 


percentage of transportation expenses reimbursed annually from the Commonwealth, ABRSD is 


mandated to transport all individuals regardless of home distance from school and cannot charge a fee 


for this service.  The ABRSD Elementary model of open enrollment and school choice for all presents 


unique challenges for the transportation system as a whole.  The need to transport all students from any 


geographic location while keeping ride times reasonable creates the need for a very large system with 


many buses operating concurrently.  As a result, the need to provide solutions to provide safe and 


efficient dropoff and pickup of students with pedestrian, school bus, and general traffic flow is 


heightened.   The district’s experience with a large 1,000 student twin elementary school building has 


provided experience with ways in which bus, car, and pedestrian traffic can be more safe and efficient.  


 


Transportation and Building Access: Future Design Needs 
It is important that a building with 1,000 elementary students and 130 preschool students have several 


separate ways to enter and exit the building, and that bus traffic can be separate from cars and 
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pedestrians. The building would need the following: 


● A bus loop that would be able to stack 15 to 20 busses. The access road in and out of the 


property for the busses should be separate from the road in and out for cars. 


● There should be a large central entrance and exit for large numbers of students. However, each 


school should also have an entrance that is separate so that during the school day visitors to one 


of the schools will go through the entrance designated for that school. This will provide more 


security because the main office for each separate school would be responsible for granting 


access to parents and visitors to that specific school. This will also provide multiple paths to enter 


and exit the building during the busy morning bus drop-off and afternoon dismissal.  


● The Early Childhood Program should have a separate entrance and exit that is designed to 


provide families with a smaller, warm entrance for the district’s youngest students. The ECP 


entrance should have comfortable furniture and spaces near the entrance for the many parent 


meetings and coffees that takes place in this school.  


● The ECP should also have separate designated parking and a car drop-off/pickup area. Students 


in the ECP do not have bus transportation. Rather, their parents drive them and pick them up 


daily.  


● Students with disabilities may arrive at school in a van. Appropriate access for staff to assist 


children getting on or off of their van is required.  


● The elementary schools should have a clear path for parents to drop-off and pick up their 


children.  


● Pedestrians and cyclists should have safe paths to walk to and from the building.  


● There needs to be enough parking for staff. This includes faculty for each school as well as part 


time and full-time paraprofessional staff.  


 


Traffic Patterns 


Planning safe traffic patterns around the school should be be a high priority consideration in the design 


of the facility.  Appropriate traffic control plans should take into account: 


● Pedestrian safety accessing the campus 


● Providing ample bicycle lanes and “parking” 


Functional and Spatial Relationships 
The vision for the school is to provide adaptable, flexible, and varied learning space that celebrates 


community values, well-being, and student learning. The building should feel physically connected 


throughout with attention to interior and site circulation. Ample exhibition and curation of student work 


will be visible throughout the spaces. It will be important to consider the nine-year age span that will 


exist in a building that houses preschool (age three) through grade six (age twelve) when planning and 


making decisions around design, flow, light, finishes, and furniture. 


The Media Center will serve as the physical and value center of the building benefiting from STEAM 


learning labs, small group rooms, and isolated quiet spaces within its organization. A key consideration 


will be the separation of classroom spaces from public-use spaces by the community. This is especially 
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important if multiple schools are located within the same building. Deliberate design thought should be 


given to ensure shared spaces are equitable, identifiable, and accessible.  


Classroom adjacencies will encourage collaboration with flexible learning spaces within and beyond the 


classroom. Special education spaces will be sprinkled throughout the building, as well as shared 


extended learning spaces between grade level teams. Classrooms will have the ability to be grouped 


either by grade level or organizational cohorts depending on room assignments. Specialty classrooms 


such as art, music, media, STEAM, and teacher collaboration spaces will have deliberate relationships to 


the core classrooms to encourage cross-disciplinary collaboration and equitable access. 


Connection to the Environment 
The communities of Acton and Boxborough have long celebrated efforts with regard to environmental 


sustainability and education and the communities enjoy many natural resources to support these 


efforts.  Additionally, the school district has provided students opportunities that support education 


around the environment including but not limited to outdoor learning, energy and water management, 


and composting.  


The sites under consideration for the CT Douglas project all provide substantial opportunities for the 


project to provide students with a facility that leverages the natural topography of the site in order to 


celebrate the connection between the school, its students, the community and the environment. 


Opportunities for such a connection may include: 


● Consideration of school placement within the site to foster students’ connection with the 


environmental features of the site 


● Aesthetic design that leverages the unique environmental features of the site and simultaneously 


honors the specific neighborhood setting of the school 


● Strategies which bring environmental features of the site into learning spaces within the school 


The district also wishes to create a school that not only provides a high level of energy, water and waste 


efficiency, but also leverages the inherent design features of the building to create educational 


opportunities and learning experiences for students.  As such, the school design should create 


opportunities for students to interact with the building in ways which develop a deep understanding of 


how human behaviors impact the the environmental footprint of the building. 


Finally, the schools have made commitments to provide outdoor learning opportunities for students a 


regular part of their educational experience.  As such the design of the school should create a culture of 


environmental sustainability and site should feature: 


● Outdoor learning spaces that provide opportunities for students to learn about the unique 


environmental features of the site  


● Paved access paths to natural areas which can be accessed by all students 


● Play areas that integrate naturally into the surroundings 


● Covered picnic tables and seating as well as sheltered areas that would accommodate a class 
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or a grade level during outdoor learning activities 


Security and Visual Access  
ABRSD is committed to ensuring a safe environment for all students and staff; to improve public safety 


for community members who visit or use school property; and diminish the potential for personal and 


district loss or destruction of property. The school’s current policies and procedures to support building 


security: 


● Clear administrative procedures and policies in place to oversee district safety and security 


programs. 


● Regular and continued vulnerability assessments conducted to observe security in place, identify 


security deficiencies, determine level of security needed, and make recommendations for 


improvement. 


● Effective management of security using multiple forms of communication; policies and 


procedures; physical security; training; and response plans involving administration, staff, 


parents, and students. 


● CORI checks for all faculty, staff, volunteers, contractors, and vendors who are on school 


property. Staff are required to visibly display identification badges when school is in session. 


● Regular fire alarm drills and lockdown drills to ensure faculty and staff can quickly determine if all 


students are accounted for. 


● Ongoing training for staff provided to implement the Emergency Response Plan if needed. 


● Educate students, faculty, and staff so they are empowered to report suspicious or concerning 


behavior. 


Security and Visual Access: Future Design Needs 


The future security design of the school should focus on ensuring and providing a welcoming 


environment for students, families and community members while simultaneously providing a full 


complement of modern security features which should include, but may not be limited to: 


● Safe and secure main entrance and lobby including single entry door per school or program with 


a door-release button; intercom and video surveillance, and a visitor management system in 


place. Additional exterior doors should be locked at the start of the school day (others are egress 


only and monitored). 


● Safe access for kitchen, facility, and shipping/receiving separate from school traffic to main 


entrance. 


● Installation of signage to direct visitors, contractors, and vendors to the administration area to be 


processed for access. Doors and windows should have identification. All occupied rooms have 


route-of-travel maps on walls. 


● The perimeter of the campus is clearly identified from public property. Landscaping supports 


clear sightlines of the school building exterior. 
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● Safe and secure vehicular access to the building including the use of bollards, no-parking areas 


and designated drop-off areas. Separation of vehicular and bus traffic patterns. Safe pathways 


provided for pedestrians and bicyclists. Emergency and public safety vehicle access is clear. 


● Best practices for access control systems in place for building, classroom, and support space 


access. 


● Adequate exterior lighting provided around walkways, doorways, and in parking areas with 


awareness of minimizing light trespass on neighboring properties and energy efficiency.  


● Video surveillance coverage, protocol, and maintenance coordinated with local law enforcement. 


 


Final Statement 


The ABRSD vision and core value statements will drive this building project. When the final design is 


selected, it will need to support 21st century teaching and learning, wellness, equity, and student 


engagement. If the building includes two unique elementary schools and an early childhood program, 


the design will need to balance the individual needs of each school program within the overall facility. 


Spaces should be designed so that instruction, school and grade configuration can evolve over time to 


ensure students are prepared to meet the challenges of the future.  ABRSD is excited for all the 


possibilities that updated facilities can provide for student learning. 
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Superintendent’s Goals 2018-19 


 


 


Student Learning Goal #1 
 
In order to continue to increase my understanding of the district’s unique history and traditions, 
understand perspectives on the district from a variety of stakeholders, and use this information to 
shape the future development of district goals which support student learning, I will complete a 
comprehensive entry process and  publicly present a report of findings.  The report of entry findings 
will subsequently be used to further develop goals within the district’s Long Range Strategic Plan. 
 
Key Actions: 
 


● Develop and present entry plan 
● Complete entry process as detailed in the entry plan 
● Present a report of entry findings to the school committee 
● Utilize entry findings to work with school and district leaders and the school committee to 


continue the development of goals within the Long Range Strategic Plan 
 
Benchmarks (Evidence) and Timelines: 
 


● August 2018 - Present Entry Plan to School Committee 
● September - December 2018 - Update School Committee regarding entry process via 


Superintendent’s Updates 
● January 2019 - Present Report of Entry Findings to School Committee 
● February - August 2019 - Utilize entry findings to inform further development of district goals 


and develop draft 2019-20 District Goals 
● September 2019 - Present 2019-20 District Goals to School Committee for Approval 


 
Alignment with Key Standards of Professional Practice: 
 


● I. Instructional Leadership - E. Data-Informed Decision Making 
● III. Family & Community Engagement - A. Engagement; C. Communication 
● IV. Professional Culture - A. Commitment to High Standards; E. Shared Vision Indicator 


 
 
 


Developing engaged, well-balanced learners through collaborative, caring relationships. 
 


WELLNESS ● EQUITY ● ENGAGEMENT 
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Superintendent’s Goals 2018-19 


 
Professional Practice Goal #2 
 
In order to increase my skills in data analysis and strategy development to deeply impact student 
learning, I will participate in the New Superintendent Induction Program (NSIP) and engage in 
coaching sessions provided through the program. 
 
Key Actions: 
 


● Participation in all NSIP Content Days (9 total) 
● Engage in approximately 30 hours of coaching during the 2018-19 school year 
● Complete projects and assignments as provided by the New Superintendent Induction 


Program with particular attention to those activities which will directly support the district’s work 
 
Benchmarks (Evidence) and Timelines: 
 


● Mid-year update to school committee regarding progress toward goals 
● Evidence of progress submitted to school committee in Spring to support summative 


evaluation 
 
Alignment with Key Standards of Professional Practice: 
 


● I. Instructional Leadership - B. Instruction; E. Data-Informed Decision Making 
● IV. Professional Culture - D. Continuous Learning; E. Shared Vision 


 
 
  


 
To develop engaged, well-balanced learners through collaborative, caring relationships. 


WELLNESS     •     EQUITY     •     ENGAGEMENT  
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Superintendent’s Goals 2018-19 


District Goal #1: 
 
I will support the district’s work toward the goal of understanding and responding to our students’ 
social and emotional needs by completing the strategic actions detailed in the district’s 2018-19 goals. 
 
Key Actions: 
 


● As detailed in the 2018-19 District Goals 
 
Benchmarks (Evidence) and Timelines: 
 


● School Committee presentations 
● Mid-year update 
● Evidence submitted toward summative evaluation 


 
Alignment with Key Standards of Professional Practice: 
 


● I. Instructional Leadership - E. Data-Informed Decision Making 
● II. Management & Operations - A. Environment 
● III. Family & Community Engagement - C. Communication; D. Family Concerns 
● IV. Professional Culture - F. Managing Conflict 
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Superintendent’s Goals 2018-19 


District Goal #2: 
 
I will support the district’s work toward ensuring that students have equitable opportunities to learn by 
completing the strategic actions as described in the district’s 2018-19 goals. 
 
Key Actions: 
 


● As detailed in the 2018-19 District Goals 
 
Benchmarks (Evidence) and Timelines: 
 


● School Committee presentations 
● Mid-year update 
● Evidence submitted toward summative evaluation 


 
Alignment with Key Standards of Professional Practice: 
 


● I. Instructional Leadership - B. Instruction; D. Evaluation 
● II. Management & Operations - B. Human Resources Management & Development; E Fiscal 


Systems 
● IV. Professional Culture - B. Cultural Proficiency 
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Superintendent’s Goals 2018-19 


District Goal #3: 
 
I will support the district’s work in providing students access to safe and effective learning 
environments by completing the strategic actions as described in the district's 2018-19 goals. 
 
Key Actions: 
 


● As detailed in the 2018-19 District Goals 
 
Benchmarks (Evidence) and Timelines: 
 


● School Committee presentations 
● Mid-year update 
● Evidence submitted toward summative evaluation 


 
Alignment with Key Standards of Professional Practice: 
 


● II. Management & Operations - E. Fiscal Systems 
● III. Family & Community Engagement - A. Engagement 
● IV. Professional Culture - C. Communications; E. Shared Vision; F. Managing Conflict 


 
 
 
 
 
 
 
 
 
 
 
 
Attachments: 
 


2018-19 District Goals - voted 10/4/18 
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SUICIDE PREVENTION TRAINING 
FREE AND OPEN TO THE PUBLIC


S p o n s o r e d b y 


Monday, November 19, 2018
6:45 - 8:15 PM


Sargent Memorial Library
427 Mass Avenue, Boxborough


Question, Persuade, Refer (QPR)
teaches three simple steps anyone 


can learn to help save a life.


You never know when you may be called 
upon to help. Please join us in saying YES to 


saving the life of a friend, colleague, 
child, sibling, or neighbor.







   
Who’s Raising Our Kids? 


Nurturing Human Values in a 


Digital World 
 
November 5, 2018 7:00‐9:00 PM  RJ Grey Auditorium 


 


Sharon Maxwell, Ph.D. 
Award‐winning author of THE TALK: A Breakthrough Guide to Raising Healthy Kids 


in an Oversexualized, Online, In‐Your‐Face World (Avery, 2008) 
 
The developing brain is an interactive work in progress, constantly engaging with the 


environment, creating a universe of connections that become how we understand ourselves, the 


world, and our place in the world. 


 


From smartphones to laptops, from texting to snapchat, media technology delivers to our 


children a new cyber environment, providing an infinite source of information, stimulation, and 


opportunities for communication. This environment is having a profound impact on how our 


children think about themselves and is changing the way our children socialize and 


communicate. How do we best use this amazing resource to enhance our lives? How do we keep 


it from shaping our children and undermining the values we want to impart? 
 
Dr. Maxwell shows parents how kids are using and abusing media technology and helps parents 


set balanced, realistic guidelines that bring the internet into alignment with family schedules and 


values.  


 


Dr. Maxwell is an award‐winning author, educator, and practicing clinical 


psychologist.  Her work has been featured in TIME Magazine, US News and 


World Report, USA Today, Working Mother, The Boston Globe, on NPR, 


Oprah and Friends, and Fox News. The Boston Parents Paper voted Dr. 


Maxwell a 2009 Family Advocate of the Year. 
 


“Dr. Maxwell gives practical guidance on sharing values with children. Her focus on 


teaching self‐discipline and developing self‐control is a refreshing counterpoint to a 


pop culture that says we should have it all right now. I highly recommend The Talk 


to every parent.” —Dr. Alvin F. Poussaint, Professor of Psychiatry and Faculty Associate 
Dean for Student Affairs at Harvard Medical School.  
  


For more information please visit:  DrSharonMaxwell.com  
                                                    e‐mail:  DrSharonMaxwell@DrSharonMaxwell.com 


 










